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Physical Education and Dance trainee teachers 
deliberate what Mosston’s spectrum offers them 
while developing practices in their initial teaching 
placement. The debates on this professional 
development were facilitated through Sicilia-
Camacho and Brown (2007) work.

Since 1966 the work of Mosston’s spectrum has 
been placed with varying degrees of celebration by 
Physical Education Teacher Educators (PETEs) and 
dance practitioners, and its place is recognised 
within the growing pedagogic practices during 
the history of the Physical Education National 
Curriculum’s (DfE, 1988, 2007). These emerging 
professional practices were committed to fashioning 
for every pupil as they moved through school into 
adult life, competence and confidence in physical 
literacy and lifestyle behaviours (Kirk, 2010; 
Thornalley, 2019; Whitehead, 2010). 

Thus, during the early part of the academic year of 
2021 Secondary PE and dance trainees were asked 
to engage with several historically accepted tools 
through the Journal piece by Sicilia-Camacho and 
Brown (2007). The selection of this text was due 
to debatable content on Mosston’s spectrum but 
also because the authors had already completed a 
comprehensive meta-analysis of his work up to 2007.  
As the diagram blow offers its origin had been some 
40 years earlier.

Fig. 1. Mosston 1966 continuum structure 

The authors’ meta-analysis gave a sense of 
understanding but also a model for trainees to see 
how time and context may have forced pedagogic 
beliefs on how to teach PE and Dance changes 
(Thornalley, 2012). Reflective discussions advanced 
thinking towards similarities towards behaviourism 

and constructivism which trainees found easier to 
comprehend, and they had a sense of theory into 
their own practice. The difficult debate presented in 
the paper that teaching one style on the spectrum 
e.g. one “verses” another was not the case then 
“non-verses” and trainees agreed with this but 
they also felt compelled to conform to how the 
departments wanted lessons taught and that was 
often predominantly Mosston’s number 1 or number 
2 (Sicilia-Camacho and Brown, 2007, p.87).

In conclusion, this open debate on current 
pedagogies and those accepted within the subject 
of PE and Dance for trainee teachers, was just the 
beginning of a critical discourse on what, when and 
why to teach learners. The way PE and Dance trainee 
do observations and then develop their professional 
identity as novice teachers must be academically 
informed, but they choose ultimately in the end. 

For further information, please contact helen.
bushell-thornalley@bishopg.ac.uk
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Cushing, I. (2020). Grammar tests, de facto policy 
and pedagogical coercion in England’s primary 
schools. Language Policy, 1-24. 

We have been discussing this paper in the 
secondary team recently. Dr Ian Cushing is an 
educational linguist working at Brunel University, 
London, interested in language policy in schools. He 
explores the ways in which schools police students’ 
language (for example, by insisting on ‘standard 
English’ being spoken and written, sometimes to 
the detriment of students’ own legitimate varieties 
of English). In this paper, he explores the impact 
particular actors within government have had on 
language policy in schools, particularly through the 
introduction of the grammar tests at Key Stage 2.  

Although we are, of course, secondary specialists, 
the paper is of interest to us in two ways – firstly, 
because what happens in primary schools will 
always impact us, and secondly as an illustration of 
the ways individuals at the heart of government can 
so strongly affect what happens in schools.  

Using political speeches, policy documents, 
examples from the grammar tests and interviews 
with teachers, Cushing shows that through the 
tests, a standard language ideology has developed 
in schools. They originated within the discourse 
around the importance of ‘standards’ which was a 
particular feature of Michael Gove’s tenure as both 
Shadow Secretary of State and Secretary of State 
for Education, and focus on identifying grammatical 
terms and correcting non-standard ‘errors’ in a 
prescriptive fashion. Teachers interviewed by 
Cushing note how the tests govern not only what 

they teach, but how they teach it, in a process 
Cushing calls ‘pedagogical coercion’ (p. 15).  

The ‘need’ for these tests, which have become 
a de facto language policy in schools, has been 
constantly reinforced by the political discourse 
around them, and around ‘standards’ and student 
outcomes. Cushing notes that Gove and Gibb’s 
speeches work to (re)construct crude oppositions 
between so-called ‘traditional’ and ‘progressive’ 
education, criticising ‘progressive’ notions such 
as ‘exploratory learning’ whilst championing 
‘traditional’ notions such as ‘discipline’, ‘grammar 
drills’, ‘teacher-led instruction’ and ‘formal testing’. 
Such discourse typifies the dense ideological 
web in which debates about grammar take place, 
continuing the politicisation of language in English 
schools in which ‘good grammar’ is used as a proxy 
for ‘good behaviour (p. 8).  

Through their beliefs, their political rhetoric and 
their power, these two politicians have had a strong 
influence on what happens in schools – not just 
what children learn, but also how teachers teach. 
Within the secondary team, we have found the 
impact of individual political actors on what happens 
in schools to be something which is particularly 
worthy of discussion. We hope you do too.  

For further information, please contact abigail.
parrish@bishopg.ac.uk

The article is freely available for download here: 
https://link.springer.com/article/10.1007/
s10993-020-09571-z 

Exploring the extent to which individuals can impact educational discourse 

Discussion piece by Dr Abigail Parrish



Horizon Scanning 1 – Strategies for Effective Learning   

Weinstein, Y., Sumeracki, M. and Caviglioli, O. (2018) Understanding How We Learn: A Visual Guide’, Routledge.

Download the ‘horizon scanning’ Posters here https://www.learningscientists.org/posters

These useful posters have been created for use in the classroom and explain and exemplify the six strategies 
for effective learning. Much of the research into learning techniques has been carried out on adults 
and university students and the extent to which it can be replicated among school children is still being 
researched. However, these strategies are becoming popular in schools. Some strategies work better in some 
subjects than others.  

The six strategies, each of which has its own downloadable poster, are briefly described here:

Spaced Practice – in effect the way 
the timetable is created in school 
lends itself to ‘spaced practice’ 
because subjects are spread over 
the week, so it’s better to have 
French 3 times a week than 3 hours 
in one day!

Interleaving – this is related to 
study a range of topics rather 
than one topic for too long. For 
example, a whole term studying one 
topic might mean other topics are 
forgotten about and the relevance 
of one topic to another topic may be 
lost. This is a bit like juggling.

Retrieval Practice – this is about 
recalling things you’ve learnt in 
the past and may have forgotten.  
By trying to remember you jog 
your memory.  It’s not about 
taking marks down from tests, the 
purpose is to prevent the effects of 
Ebbinhaus’ forgetting curve.

Concrete Examples – this is about 
giving examples of the ideas you 
are teaching about in order to make 
difficult concepts more memorable. 

Elaboration – helping to make 
connections between concepts 
by deep questioning, not just 
accepting the answer but asking 
‘why’ and ‘how the pupil knows’.

Dual Coding – visuals help us learn 
so pictures, real objects, diagrams 
etc help pupils remember.

In each newsletter we will be including a short section ‘horizon scanning’ written by Jean Wood, that 
introduces current ideas around education and pedagogy. For further information of any of these, 
please contact Jean at jean.wood@bishopg.ac.uk
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The Secondary PGCE newsletter is designed 
to enable our partnership school professional 
colleagues to remain up to date with the team’s 
current research interests. Would you like to 
hear more about a project? Would you like to get 
involved in our research? Do you have any research 
you would like to share? Please do let us know.

The BGU ARCH project 
By Dan, autistic PhD student 

Bishop Grosseteste University is pleased to share the 
new Autism Resources and Community Hub or ARCH. 

ARCH is an autistic-led community hub, for students 
and staff who identify as autistic, together with 
their friends and allies. This is space for our autistic 
community to discuss, share and collaborate research, 
experiences, and life at BGU. 

As ARCH continues to develop and grow, we will share 
more stories and insights about life at university for 
students, staff, prospective students and alumni to 
celebrate the diverse autistic community here. There 

is a series of insights from students of all ages and 
background with the focus on reflecting the individual 
experiences of autism. 

With our autistic students working at undergraduate 
to PhD level, ARCH is an excellent platform to learn 
more about autism, research and the individual lived 
experience. Working closely with the Participatory 
Autism Research Collective (PARC) and the regular 
Participatory Autism Research Symposiums and Café, 
ARCH brings together all of the different strands in to 
one easily accessible area. 

Through the ARCH page, you can keep an 
eye on news and events, access blogs and 
additional information about societies and 
support that is available for autistic or self-
identifying autistic people. 

 If you are interested in getting involved or 
would like more information you can access 
the ARCH page by visiting www.bishopg.
ac.uk/about-bgu/what-we-do/autism-
resources-and-community-hub-arch

AUTISMRESOURCES COMMUNITY& HUB
RESOURCES AND INFORMATION THAT CELEBRATES BGU AUTISTIC

COMMUNITY 

 

FREEDOM TO BE YOURSELF

 

SUPPORTING,  EDUCATING AND RAISING AWARENESS 

CELEBRATE AND EMPOWER AUTISM AND AUTISTIC

STUDENTS

 

AUTISTIC VOICE AND ADVOCACY FOR STUDENTS WITH

AUTISM 

 

THIS IS A SAFE COMMUNITY IN WHICH YOU CAN BE YOURSELF,  BE HEARD

AND IS STUDENT-LED.  WE ARE OFFERING PEER-TO-PEER SUPPORT,

FRIENDSHIP AND SUPPORT TO ATTEND EVENTS.  

 

IF  YOU HAVE BEEN DIAGNOSED WITH AUTISM, THINK YOU HAVE AUTISM,

HAVE FRIENDS/FAMILY WITH AUTISM OR ARE INTERESTED IN BGU’S

AUTISTIC COMMUNITY,  PLEASE CONTACT US.

 

EMAIL:  STUDENTCHANGE@BISHOPG.AC.UK 

FOR MORE INFORMATION,  PLEASE SEE OUR WEBSITE:  

HTTPS://WWW.BISHOPG.AC.UK/AUTISM  

 

THIS IS A NEW COMMUNITY WITHIN BGU,  SO WE ARE STILL UPDATING

THE INFORMATION.  


