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Anti-Racism in ITE Framework
Lyndsay shares with us her recent conference experience 
regarding this important framework for teacher education.  
For further information on the framework, please follow the 
links or contact Lyndsay.

What is it?  
A freely available and widely disseminated, accessible and 
research-informed framework for Initial Teacher Education 
(such as PGCE and SCITT courses) in England NU Anti-racism 
Framework final-compressed.pdf (ncl.ac.uk) (Smith, Lander , 
& Garratt, 2022).  

Why do we need it? 
The most recent DfE survey, mirroring previous results, 
revealed that only 53% of early career teachers, 6 months 
into their first post, felt well prepared to teach pupils “from all 
ethnic backgrounds” (sic) and only 39% felt well prepared to 
teach pupils with English as an additional language (Smith, 
Lander , & Garratt, 2022). Reference to anti-racism is absent 
from current policy and there is no current DfE guidance 
for ITE providers on anti-racism in ITE. However, continued 
differential patterns of education access and outcomes for 
pupils from BAGM (Black Asian Global Majority) heritage 
are highlighted by the government’s own Race Disparity 
Audit (Cabinet Office, 2018).The way that current and future 
teachers are educated has a central role in enacting change 
in classrooms and curriculums to break this cycle and it 
is hoped that the framework can be used to inform policy 
development to support this.  

The framework is divided into 3 sections: overarching values 
and understandings; summary of the literature review and 
themes, of which there are 5. The five themes are: 

1. Pedagogy and curriculum 
2. Student teachers and placements 
3. Leadership in Teacher Education 
4. Staff Training – teacher educators and   
  school-based mentors 
5. Course evaluation processes 

The framework asks questions such as ‘do mentors receive 
training on anti-racism and do they have an understanding of 
how race and racism operate to disadvantage BAGM students 
and staff?’ (Smith, Lander , & Garratt, 2022, p. 17). It offers 
related prompts to consider, such as ‘Have senior leaders 
undertaken a needs analysis relating to staff confidence, 
knowledge and understanding of anti-racism? And finally, 
external links and practice notes are offered such as one 
provider noting that most of their ITE mentors were white and 
did not have the confidence to address issues related to race. 
Examples of possible models/approaches are offered such 
as the Middlesex University Reverse Mentoring Framework 
Reverse Mentoring Framework | Middlesex University London 
(mdx.ac.uk) (Middlesex University, 2020).   

As part of the Welsh government’s commitment to being an 
anti-racist county by 2030, new high quality, free, diversity 
and anti-racist professional learning (DARPL) is now available 
to all education professionals across Wales, as Black, Asian 
and Minority Ethnic histories and experiences become a 
mandatory part of the Curriculum for Wales (Anti-racist 
training launched to support new Curriculum for Wales | 
GOV.WALES) (Gov.wales, 2022). DARPL brings together 
a diverse team of providers with lived and professional 
experience through a professional learning and resource hub 
with a Welsh perspective in raising multi-disciplinary racial 
consciousness, to work on the New Curriculum for Wales. 
Scotland’s growing commitment to anti-racism is evident in 
their work on this being adopted as a baseline professional 
value for teaching Blog 4: Building Racial Literacy: Making 
Anti-Racism a Baseline Professional Value | The University of 
Edinburgh (Valdelièvre, 2023). 

We know that racial micro-aggressions are common 
experiences on ITE courses (Pearce, 2019). At BGU we are 
making some of the latest research-informed guidance for 
mentors available for mentors through our forthcoming 
mentoring conference, open to all current, former and 
prospective mentors. 
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The Secondary PGCE newsletter is designed to enable our partnership school 
professional colleagues to remain up to date with the team’s current research interests. 
Would you like to hear more about a project? Would you like to get involved in our 
research? Do you have any research you would like to share? Please do let us know. 
You can email beyondite@bishopg.ac.uk if you are interested or give us a call on 
01522 527347.

The working lives of teachers and leaders is very much in 
the news at the moment, with Ofsted coming under the 
spotlight in both social and mainstream media.

The House of Commons Education select committee is 
investigating the current state of teacher recruitment, 
training and retention and the impact that the current 
teacher training framework (CCF) is having in schools.  
They have called for submissions from school leaders and 
training institutions into the reasons behind the decline in 
applications to teach.  BGU has submitted a report which 
we hope will be taken into consideration.

Linking to the work that the Education select committee 
is carrying out, is a recent report (April 2023) conducted 
by the Department for Education on the  Working Lives 
of Teachers and Leaders.  This report was carried out in 
Spring 2022 and had 11,177 responses. The key findings 
of this report are that workloads are unsustainable, trust 
is low, and mental health is suffering. According to this 
report over 50% of teachers report negative effects on 
their mental health due to work-related stress, with their 
wellbeing below the UK population average. 

Some leaders (40%) and teachers (20%) work 60-hour 
weeks. More than 60% of teachers spend half their time 
on administrative tasks.
A quarter of school staff have considered leaving the 
profession in 2022 with 92% citing workload as the main 
reason. Ofsted and policy changes are also factors in 
teachers’ reasons for considering leaving the profession.

The full report can be accessed by following the link or 
by searching for it via the DfE website: DfE (April 2023) 
Working Lives of Teachers and Leaders.

Talking point: The Working Lives 
of Teachers and Leaders

Jean Wood
This is a summary of a co-authored manuscript based on 
a previously published BERA report and currently in peer 
review for British Journal of Educational Research.

The paper presents the findings of a phenomenographic 
study on undergraduate, Black students’ conceptions of 
academic support. 20 students, who self-identified as ‘Black’, 
‘Black British’, ‘Black African’, ‘Black Caribbean’, ‘African’ or 
‘Caribbean’ heritage. They represented various disciplines 
within a metropolitan higher education institution in England 
and participated in semi-structured interviews investigating 
their experiences of academic support. The study identified 
four qualitatively different ways in which Black students 
conceptualised academic support. 

Academic support was understood by the participants in 
terms of a) helping university students; b) ensuring student 
understanding of the object of learning; c) organising 
measures to improve student understanding and personal 
development; and d) organising conditions for enhancing 
wellbeing, equality, and inclusion in the academic 
environment. The categorisation of varying understandings 
from A to D, describes expanding awareness of academic 
support in terms of growing complexity in relationships 
between aspects of academic support.

First, at minimum, academic support was identified as help 
or guidance for a student at university: ‘helping out’ with what 
they need. Support is understood as responding to students’ 
needs: ‘coming to my needs’, ‘help out when I am lacking’, 
‘where I am falling short’ and ‘getting the help I need’.

Second, academic support was conceptualised as a teacher 
helping students understand the content of an academic 
task and guiding them in what they need to know. It is 
considered a teacher’s task to care about the student, 
explain the topic in-depth, and ensure student understanding 
of the object of learning. 

Third, the previous focus on ensuring student understanding 
was expanded with organising measures to improve student 
understanding and personal development, ‘going the extra 
mile for you’ to understand students’ perspective and 
directing students to the right source of support.

Fourth, academic support was conceptualised in terms of 
organisation of mechanisms and/or structures for enhancing 
personal and social wellbeing, equality, inclusion, and 
respect for every student as part of the university. 

The results call for a renewed focus on the ways in which 
curriculum design, teaching, and assessment may affect 

Black students’ success in their studies. Equality, personal 
and social wellbeing, and respect for every student as part 
of the university community were discerned as intrinsic to 
progress, development, and success. Therefore, these aspects 
should be areas of attention for higher education institutions if 
equitable outcomes are to be achieved for all students.
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