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LAWEFIELD PRIMARY SCHOOL 
 

Special Educational Needs (SEN) Policy 
 

This policy follows the guidelines in the SEN Code of Practice (July 2014) and the Education (SEN) (Information) 

(England) Regulations 1999 and relates to children and young people with special education needs and disabled 

young people.  It highlights links to other policies and documentation in the school.  The policy provides a brief 

outline of working practices. 

 

Definition of Special Educational Needs and Disabilities. 

 

A child or young person has SEND if they have a learning difficulty or disability which calls for special educational 

provision to be made for him or her. These needs can be categorised in four key areas that may create barriers to 

learning: 

 Communication and interaction 

 Cognition and learning  

 Social, emotional and mental health difficulties 

 Sensory and/or physical needs  

 

A child has a learning difficulty or disability if he or she:  

 Has a significantly greater difficulty in learning than the majority of pupils of the same age  

 Has a disability, which prevents or hinders the pupil from making use of facilities of a kind generally provided for 

others of the same age in mainstream schools or mainstream post‐16 institutions 

 

Introduction 

Lawefield Primary School provides a broad and balanced curriculum for all children.  The Foundation Stage 

Curriculum and National Curriculum are our starting point, for planning that meets the specific needs of 

individuals and groups of children.  When planning, teachers set suitable learning challenges and respond to 

children’s diverse learning needs.  A minority of children have particular learning and assessment requirements 

that could create barriers to learning. 

 

These requirements are likely to arise as a consequence of a child having special educational needs.  Teachers 

take account of these requirements and make provision, where necessary, to support individuals or groups of 

children and thus enable them to participate effectively in curriculum and assessment activities. 

 

Children may have special educational needs either throughout, or at any time during, their school career.  This 

policy ensures that curriculum planning and assessment for children with special educational needs, takes 

account of the type and extent of the difficulty or disability experienced by the child or indeed the abilities of 

those children referred to as ‘gifted & talented’. 

 

Aims and objectives 

The aims of this policy are: 

 to create an environment that meets the special educational needs of each child; 

 to ensure that the special educational needs of children are identified as soon as possible, assessed and 

provided for; 

 to make clear the expectations of all partners in the process; 
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 to identify the roles and responsibilities of staff in providing for children’s special educational needs; 

 to enable all children to have full access to all elements of the school curriculum. 

 

 

Educational inclusion 

Through appropriate curricular provision, we respect the fact that children have different educational and 

behavioural needs and aspirations; require different strategies for learning; acquire, assimilate and communicate 

information at different rates; need a range of different teaching approaches and experiences. 

 

Teachers respond to children’s needs by: providing support for children who need help with communication, 

language and literacy; planning to develop children’s understanding through the use of all available senses and 

experiences planning for children’s full participation in learning, and in physical and practical activities through 

differentiation; helping children to manage their behaviour and to take part in learning effectively and safely; 

helping individuals to manage their emotions, particularly trauma or stress, and to take part in learning. 

Special educational needs 

Children with special educational needs have learning difficulties that call for special provision to be made.  

 

The Education Act 1993 placed a duty on the Secretary of State to issue a Code of Practice and the power to 

revise it from time to time.  The first Code of Practice came into effect in 1994 – this has now been replaced by 

the 2014 Code. 

 

In our school, the Special Educational Needs Co-ordinator (SENCO): 

 oversees the day-to-day operation of the school’s SEN policy; 

 co-ordinates the provision for and manages the responses to children’s special educational needs; 

 liaises with, supports and advises colleagues; 

 maintains the school’s SEN register; 

 oversees, contributes to and manages the records of all children with special educational needs; 

 completes the documentation required by external agencies and the LA; 

 liaises (alongside class teachers) with parents of children with special educational needs; 

 maintains resources and a range of teaching materials to enable appropriate provision to be made; 

 acts as a link and liaises with external agencies including the LA’s support and educational psychology 

services (List of names & services in Appendix A); 

 manages a range of resources, human and material, linked to children with special educational needs. 

 

 

The role of the governing body 

The governing body has important statutory duties towards pupils with special educational needs.  It does its best 

to secure the necessary provision for any pupil identified as having special educational needs.  The SEN governor 

ensures that all teachers are aware of the importance of providing for these children.  The governing body 

consults the LA and the governing bodies of other schools, when appropriate. 

 

The governing body has decided that children with special educational needs will be admitted to the school in line 

with the school’s agreed Admissions Policy. 
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Allocation of resources 

The Headteacher and SENCO are responsible for the operational management of the specified and agreed 

resourcing for special needs provision within the school, including the provision for children with statements (EHC 

by 2018) of special educational needs. 

 

The Headteacher informs the governing body of how the funding allocated to support special educational needs, 

has been employed. 

 

The Headteacher and the SENCO meet regularly to agree on how to use funds directly related to statements (EHC 

by 2018). 

 

 

Assessment & Identification 

Early identification is vital.  The earlier action is taken, the more responsive the child is likely to be.  The class 

teacher informs the parents at the earliest opportunity to alert them to concerns and enlist their active help and 

participation. 

The class teacher and the SENCO assess and monitor the children’s progress in line with existing school practices. 

 

The SENCO works closely with parents and teachers to plan an appropriate programme of intervention and 

support. 

 

The assessment of children reflects as far as possible their participation in the whole curriculum of the school.  

The class teacher and the SENCO can break down the assessment into smaller steps in order to aid progress and 

provide detailed and accurate indicators. 

 

The school uses a three-stage model to respond to children’s special Educational needs: 

 

If a child is identified as having a special educational need, the SENCO and the Early Education Practitioner (Class 

Teacher) devise interventions that are additional to or different from those usually provided by the setting and 

the child would be placed on an OPP (One Page Profile) 

 

An OPP should record any strategy or provision that is different from the differentiated curriculum plan that 

occurs as part of the normal provision.  TheOPP should include 3 or 4 short- term targets and is shared with both 

the pupil and parents.  This is reviewed three times a year. 

 

If little or no progress were made over time, this would trigger a referral to an outside agency.  Outside 

professionals may then become involved and indeed multi-agency input is often very significant for children.  

Parents should be as involved as possible and be kept fully informed about how the school is seeking to meet 

their child’s needs.  If there is still limited or no progress being made, then school will write a MSP (My Support 

Plan) which brings agencies together to set outcomes for the child and runs alongside the OPP to set achievable 

targets.  The MSP needs to be in place before statutory assessment can be applied for. 

 

 

Request for Statutory Assessment: For a small number of children, the help given by the school will not be 

sufficient to enable satisfactory progress.  It will then be necessary, in consultation with parents and the external 

agencies, to consider whether statutory multi-disciplinary assessment may be appropriate.  Assessments can be 

carried out for children who are not yet of compulsory school age if their needs are complex and severe.  The LA 
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may issue anEHCP (Education and Health Care Plan) for the child.  All children in school will have transferred from 

the old statements of special educational needs to an EHCP by July 2017. 

The LA seeks a range of advice before making anEHC.  The needs of the child are considered to be paramount in 

this. 

 

 

Access to the curriculum 

All children have an entitlement to a broad and balanced curriculum, which is differentiated to enable children to: 

 understand the relevance and purpose of learning activities; 

 experience levels of understanding and rates of progress that bring feelings of success and achievement. 

Teachers use a range of strategies to meet children’s special educational needs.  Lessons have clear learning 

objectives; we differentiate work appropriately, and we use assessment to inform the next stage of learning. 

 

One Page Profiles, which employ a small-steps approach, feature significantly in the provision that we make in the 

school.  By breaking down the existing levels of attainment into finely graded steps and targets, we ensure that 

children experience success.  

 

We support children in a manner that acknowledges their entitlement to share the same learning experiences 

that their peers enjoy.  Wherever possible, we do not withdraw children from the classroom situation.  There are 

times, when to maximise learning, we ask the children to work in small groups, or in a one-to-one situation 

outside the classroom.  In particular children with Speech, Communication or Language Difficulties are withdrawn 

for brief periods, to work on specific targets set by the Speech and Language Therapist.  All these extra 

interventions are recorded in the school’s Provision Map. 

 

 

Partnership with parents 

Partnership with parents plays a key role in promoting a culture of co-operation between parents, school, LAs and 

others.  Parents hold key information and have a critical role to play in their children’s education. 

 

At all stages of the special needs process, the school keeps parents fully informed and involved.  We take account 

of the wishes, feelings and knowledge of parents at all stages.  We welcome and encourage parents to participate 

from the outset and make an active contribution to their child’s education. 

 

We have regular meetings each term to share the progress of special needs children with their parents 

(sometimes this may just be with the Class Teacher, at other times, the Headteacher or SENCO may also be 

present).  We ask parental permission before involving any outside professionals, feedback information about 

their visits and share the process of decision-making, by providing clear information relating to the education of 

children with special educational needs. 

 

If parents are unhappy with how their son/daughter is being dealt with by school, we hope that this can be 

resolved within school.  Parents should talk to the class teacher first, but if the problem remained unresolved, 

could go to the Headteacher.  If the problem still remains, parents can contact the Parent Partnership who would 

help mediate and reach a decision that all parties were happy with.  If a solution is still not met, a referral could 

be made to The Yorkshire and Humberside Special Educational Needs Mediation Service. 
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Monitoring and evaluation 

The SENCO is involved in supporting teachers in drawing up Individual Education Plans for children.  The SENCO 

and the Head Teacher hold regular meetings to review the work of Special Educational Needs within the school.  

The SENCO and the named governor with responsibility for special needs also meet annually.  The SENCO is also 

responsible for updating the school’s Gifted and Talented register and Provision Map each term. 

 

The Governing Body reviews this policy regularly, and considers any amendments in light of the annual review 

findings. 

 

Complaints procedures 

If parents are not happy with the way the school is dealing with their child’s SEND they should first contact the 

class teacher and/or the SENCO or the Head teacher, if still concerned they should contact the LA. Please see the 

school’s complaints procedure on the school website for further details.  Under the SEN and Disability Act 2001 

parents may seek advice on resolving disagreements the LA and/or the Independent Mediation Service. The 

school will make further information about this process available on request. 

 

Policy written and agreed:  May 2017 

Review Date:  May 2018 
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APPENDIX A 

 

List of Professionals Involved with Lawefield Primary School   

 

 

Kate Tudge (Advisory Teacher, Learning Support Services) 

 

David Mann (Educational Psychologist) 

 

Rachel Carter (CIAT) 

 

Emma Forsyth (SENART) 

 

Barbara Sharpe (Pre 5 Service) 

 

Mary Dolan (School Nurse) 

 

Sarah Trout (Transition Mentor-Cathedral Academy) 

 

Karina Dexter (EWO) 


