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Teaching and Learning Policy

Teaching and Learning at Seacroft Grange - the pedagogic ‘non-negotiables’

A clear and effective contract of the teaching and learning partnership is established
in the following ways at Seacroft Grange School:

‘Assessment for Progress’ lies at the heart of our pedagogic practice.

The Famous Five/Magnificent Seven Ps of Pedagogy: 

1. Purpose (Learning objectives – see below + provocation/hooks/real-life etc)
2. Pitch (Differentiation – see below)
3. Pace (not quick quick chop chop but not a moment of learning time lost!)
4. Participation (no hands up – everyone (adults and children) involved in learning)
5. Persistence (resilience – not giving up!)

6. Place (how does the learning environment support children’s CURRENT learning)
7. Pleasure (have you thought how you are engaging children in the learning you have carefully planned?)


Learning Design 

• A clearly shared – and written (on the board and in children’s books) – Learning Objective – that begins with the phrase either to know or to be able to. It is referred to throughout the teaching session.	
• Key vocabulary is introduced (written down) at the start of every teaching and
learning session. It is explicitly referred back to throughout the session.
• Success Steps/Criteria are used routinely to structure effective teaching and learning.
These are ideally devised with the children and modelled throughout the session to
reinforce method/model. When asking for help children should be encouraged to say which step they are stuck at.
• Carefully planned and differentiated session outcomes are clearly identified – using, at least:
· a must/should/could model for streamed groups and foundation subjects
· 3 levels of differentiation (Circles, Triangles, Squares) for all core, non-streamed groups. Seacroft Grange is working with staff to develop differentiation in an age-related curriculum – we are using the terminology from the White Rose Hub Maths scheme to apply to all areas of our curriculum so that children learn:
· At Fluency level
· At a reasoning level
· At greater depth
· We will add to this in more detail at the next policy review.
• Children are asked to evaluate their learning linked to the L.O. during learning time and during ‘fix it’ time during timetables GOLD sessions (see weekly timetable)
• Feedback and Marking is clearly linked to the L.O. (see feedback and marking policy).

Oracy

‘CHILDREN WHO CAN CLEARLY ORGANISE THEIR THINKING AND ARTICULATE AN
ANSWER HAVE MASTERED THE FUNDAMENTAL SKILL OF BEING A SUCCESSFUL
WRITER’

Oracy is key to successful learners; confident individuals and responsible citizens. It lies at the heart of our pedagogic practice.

We are on a journey to become a ‘no hands up school’. We are doing this in the following ways:

· ‘Questions are asked to all and answered by all’ NO HANDS UP. Think, Pair, Share is  used consistently to ensure that ALL children are participating in the session. Adults nominate; children do not bid to answer questions.

· Children are encouraged to be loud and proud and to answer questions audibly and using a full sentence.

• ‘Stretch the answer’. One word answers need to be STREETTTCCCHHEED:


Children are supported in this aim by being prompted to use sentence stems or the words in the questions to frame a full sentence answer in a loud and proud voice. 


Guided reading also provides additional opportunities for children to talk about text with a more expert adult reader in a small group. This happens for all children several times a week during intervention time (see daily timetable)

1:1 reading should happen for all children on a regular basis. This allows an adult, with the
knowledge of that individual child as a reader, to provide focussed support them to help them progress.

[bookmark: _GoBack]School ensures that is fulfils its duty to promote Fundemental British Values. This can be seen through our ethos and throughout our curriculum. Our named leader for this are of learning and teaching is Amy Carter.















Key assessment information is recorded below to give context to this Learning and Teaching Policy.
We all know our assessment system works on a 9 point scale with the x being the year group/stage and the number after the decimal demonstrating how many of the curriculum statements they are secure in (see table).
	Working below stage (SEN or ?)
	Below
	Working towards
	End of year (EOY) Age Related Expectation (ARE)
 (Secure)
	Working at greater depth

	P scale
Alternate year group curriculum (see SEND section below)
	x.1
	x.2
	x.3
	x.4
	x.5
	x.6
	x.7
	x.8
	x.9



**All children need to be assessed against their year group curriculum objectives (unless they are SEN (not SaL) i.e. on P scales or working 2 or more years below their age-expected stage (please see below)).**
We can see from looking at assessment in Y1 – Y4 that most children are working on their appropriate age-group curriculum (stage). This is because there are far fewer gaps to fill and arguably have had more consistent teaching than children in upper KS2. 
You will all be using assertive mentoring (half-)termly tests. These are fine but should be used in conjunction with teacher assessment based on what you KNOW children can do TYPICALLY, OFTEN and CONFIDENTLY. This should be evidenced in their books and through ONGOING and FORMATIVE ASSESSMENT (possibly use of the dotty spotty grids in the front of children’s books).
It may be that children’s weekly Big Maths and Grammar Hammer tests are lower than the stage they are assessed against and this acts as an intervention to plug the knowledge and skills gaps that children have (LM is the lead for these interventions) The Government expects that all children (who are not SEN) will achieve ARE and therefore they MUST be exposed to the year group appropriate curriculum (and therefore should be assessed against it. 
In Maths we are using the White Rose Maths Hub as a means of supporting our maths teaching and planning. This is an expectation for all staff in school (Y1 – Y6 – although EY may find some of this information useful). The White Rose materials have children learning maths through:
Teaching of pure maths  Fluency in that aspect  Reasoning  Problem solving
Illustrative example of how EVERYONE (except SEN) is exposed to an age-related curriculum during a lesson:
· You send your LA children off to work with an LSA to work on children’s gaps (i.e. what they can’t yet do from earlier stage curriculums).
· You deliver some input to all the other children (based around the pure maths)
· Your HA children understand the pure maths and so can go to work to become fluent by practising their skill (moving later on in the unit to reason and problem solve RATHER THAN simply doing more of the same with ‘bigger numbers’)
· You deliver further input to your MA children before sending them off to work independently.
· Your LA children return to the carpet to get some pure maths input (age-related) for exposure. From this you will be able to see whether they simply need more pure maths or whether children can go on to become fluent. We MUST have the expectation that all children WILL achieve ARE and any gaps in learning will be filled through BM/GH, classroom intervention, intervention from non-class based LSAs

We have a similar process for Reading and Writing:
Reading – surface level – under the surface – deeper learning (this is to be further defined over the year)
Writing – moving from Imitation through to Innovation and eventually Invention
Every September you will baseline the children using a test to see where they fall on the age-related curriculum for your year group. Trackers will show where the children sat at the end of last year to avoid confusion i.e. a HA child might score a x.2 and a LA child might score 0 and therefore a x.1 but it would be silly to say these children are similar in ability so a comparison to last year will be made and it is likely that the MA/HA child’s progress will be quicker. As our children move through school and they have fewer gaps to be filled, the less common this situation will be.
Assessment periods will be:

· September baseline 
· First week back after October half-term (followed by Pupil Progress meeting (PPM))
· First week back after February half-term (followed by PPM)
· First week back after May half-term (followed by PPM)

Attainment will be calculated by using the table above (how many children at termly ARE etc). 
It is expected that with termly ARE being calculated i.e. x.1 / x.2 being ARE for the baseline that at least 85% of children will be at ARE at ALL points during the school year (SEND in cohort dependent)

Progress will be measured in points:
4 points is expected progress (moving from a x.1 / x.2 to a x.5 / x.6 (secure)
To close the attainment gap between our children and the National figure we will need our children to make accelerated progress (see table below) 
	Expected progress
	September baseline to Autumn = 1
	September baseline to Spring = 3
	September baseline to Summer = 4
	Total points progress = 4

	Accelerated progress
	September baseline to Autumn = 2
	September baseline to Spring = 4
	September baseline to Summer = 6
	Total points progress = 6



Girls, Boys, Pupil Premium and Non Pupil Premium children will be tracked to ensure consistency of provision for all groups of pupils. 

**SEND and LA children** 

If a child is not scoring on the assertive mentoring tests/teacher assessment dotty spotties then you need to try to ascertain within which curriculum the child has the most gaps. If this is in the year group below then you need to make sure you still record that child on the stage of the year group they’re in. You will of course fill these gaps with differentiation, big maths, grammar hammer, intervention etc.
If a child has the majority of their gaps in a stage that is 2 or more stages below their year group then you need to record them on the appropriate stage. Some illustrative examples are provided below.

· Chris has scored 0 on a Stage 5 test in Year 5. He takes a Stage 4 test and he scored 6. Chris must have exposure to ARE but his learning gaps will be plugged as described above. He will still be recorded as a Stage 5. It is expected that this child makes accelerate progress to ensure they do not ‘linger’ in the stage below year on year.

· Diana has scored 0 on a Stage 5 test in Year 5. She takes a Stage 4 test and scored 1. She takes a stage 3 test and scores 2. She takes a Stage 2 test and scored 10. Diana may still have exposure to some elements of the ARE but considerable differentiation is needed to support this child to make accelerated progress in this stage and move closer to ARE as soon as possible. She will be recorded on a Stage 2 – as this is where the majority of her gaps are. 

This will support you entering the correct data onto PPT for in-school tracking.
As a phase leader you will need to make sure that SEND is recorded in the summary tables as per below. Three examples have been done for you to illustrate how this might look.

	Year 5

	On entry	Autumn	Spring		Summer

	SEND (please name)
	EHC
	P Scale (which?)
	Accessing Y1
	Accessing Y2
	Accessing Y3
	Accessing Y4

	Reading
	
	CFlorey (p6)
Cflorey (p7i)
Cflorey (P7ii)
Cflorey (P8)
	LMcHale (1.1)
LMcHale (1.2)
LMcHale (1.3)
LMcHale (1.5)
	DJohnson (2.3)
DJohnson (2.5)
	DJohnson (3.1)
DJohnson (3.1)
	

	Writing
	As per the SEND of the child in this subject

	Maths
	As per the SEND of the child in this subject
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