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TO BE READ IN CONJUNCTION WITH THE GLA SAFEGUARDING POLICY ON THE WEBSITE: http://www.gloucslearningalliance.org.uk/ 

 

 

 

 

 

 

 

 

 

 

THE GSCB HANDBOOK and ADVICE on their website: www.gscb.org.uk  
 

Safeguarding is defined as: 

Linked policies:   

¶ GLA Safeguarding Policy   

¶ GLA Behaviour Policy  

¶ GLA Anti-Bullying Policy  

¶ GLA Intimate Care Policy  

¶ GLA Offsite Visits Policy  

¶ GLA SEND Policy   

¶ GLA E-safety Policy  

¶ GLA Whistleblowing Policy 

¶ Behaviour Handbook  

¶ Anti-bullying Handbook  

¶ Health and Safety Handbook 

¶ First Aid Policy 

¶ Staff Charter 

¶ Staff Handbook 

¶  
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¶ Protecting children from maltreatment 

¶ tǊŜǾŜƴǘƛƴƎ ƛƳǇŀƛǊƳŜƴǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƘŜŀƭǘƘ ƻǊ ŘŜǾŜƭƻǇƳŜƴǘ 

¶ Ensuring children grow up in circumstances consistent with the provision of safe and effective care 

¶ Taking action to enable all children to have the best outcomes                                                          

                                                                             Government publication:  Working Together to Safeguard Children 2018 

 

 

CONTENTS 

 

¶ School Vision statement 

¶ School Context 

¶ School Safeguarding Team 

¶ Our Practice: Pupil Voice, British Values, Prevent Duty, Staff Training, the Single Central Record 

¶ Allegations Management  

¶ Escalation Policy  

¶ List of designated staff supporting safeguarding  

¶ Reporting format for any safeguarding concern 

¶ Behaviour Watch safeguarding tab and GCSB, and our, Child Protection processes 

¶ The Rowanfield commitment and the Early Help offer 

¶ Definition, signs and impact of child abuse  
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Our Vision 
 

Dream: Our curriculum is continually evolving and developing as a tailor-made programme to provide a rich and diverse range of learning experiences. These 
experiences are planned to motivate and stimulate enquiring minds and embed a lifelong love of learning 
 
Drive: Subjects are interwoven to allow clear progression of skills against a back drop of exciting and motivating contexts. Children make links between their 
learning and can visualise how different subjects connect together giving them a clear direction for their learning. Children are involved in, and increasingly help, 
to design their own learning journey. Teachers encourage children to strive for their very best by engaging them in work that allows children choice and 
independence. Every child will be challenged to investigate, explore, question and seek solutions to develop their own knowledge, ideas and principles 
 
Duty: Throughout their journey in our schools, children learn about themselves as growing and changing individuals with their own experiences and ideas, and as 
members of their communities. They become more mature, independent and self-confident. They learn about the wider world and the interdependence of 
communities within it. They develop their sense of social justice and moral responsibility and begin to understand that their own choices and behaviour impacts 
on others. Spiritual, moral, social and cultural development is promoted throughout the curriculum. They learn how to take part more fully in school and 
community activities. As they begin to develop into young adults, they transfer to secondary school with support and encouragement from the whole community 
 
Dazzle: Our Curriculum promotes the highest standards of personal and collective achievement across all ability ranges. It grabs the attention, stimulates and 
stretches the imagination, stirs the senses and instils a passion for lifelong learning. 
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Context of Schools ς Contextual Safeguarding 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

There are four wards that provide pupils for the Rowanfield 

schools. 

Local Headlines: 

-2 of the wards are in the top quintile for index of multiple 

deprivation, the other 2 wards are in the second quintile. 

-Income, employment, education, skills and training, health, 

deprivation and disability and crime and disorder all featuring in 

the top quintile for at least 50% of these wards. 

National Headlines: 

Of the 16 indicators on the deprivation index: 

- For one fifth of them we are ranked in the top quintile. 

-For 37% of them we are ranked in the second quintile. 

This means that for over half of the deprivation indicators 

Rowanfield are ranked second or first quintile in comparison to 

32,844 schools nationally. With an average numerical rank of 

5,876 (confidence intervals between 1,107 and 12,860). 
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Our Practice 

Pupil Voice 

The Rowanfield Schools have robust mechanisms by which it can assure pupils have a voice that is actively listened to and heard through the school council, pupil 

conferencing, pupil surveys and questionnaires. A regular pupil questionnaire invites their opinion over their own safety and concerns are sensitively addressed. 

Our school councillors are a voice for our pupils and actively promote the wishes and concerns of their electorate. The Gloucestershire County Council online 

pupil survey is taken by our Y4 and Y6 pupils and is organised into seven sections: Healthy Eating, Physical Activity & Sleep, Substances, Safety, Pupil Participation 

& school experience and Relationships and Emotional Well-being. The results allow us to look strategically at concerns for our pupils and how they compare to 

Gloucestershire schools. More importantly, our PSHCE curriculum can be mindful of our pupils’ needs in these seven areas. Our BEST teams provide nurture 

support to develop emotional resilience. Our PSHCE provision, our UNITED theme and our Big Ideas curriculum all actively promote the fundamental British 

Values and endorse the importance of making our schools safe places so that children feel confident of support whatever their concern. 

 

British Values 

We build the resilience of our pupils, making our schools safe places where they can discuss controversial issues and be given the confidence and knowledge to 

challenge extremism. The fundamental British Values of ‘democracy, the rule of law, individual liberty and mutual respect and tolerance of those with different 

faiths and beliefs’ are threaded through our curriculum and taught through our BIG ideas curriculum, our vision and our PSHCE. Our school vision promotes 

tolerance, empathy and kindness to all within our community. 

 

Prevent Duty 

We fully recognise the responsibility to protect pupils from radicalisation and acknowledge it is part of our wider safeguarding duties, equally as important as 
protecting children from other harms to their health, social and educational development. 
The Prevent Strategy (June 2011) was created after intelligence indicated that a terrorist attack in our country is 'highly likely'. The new strategy emphasises the 
need to prevent terrorism and extreme ideology, the emphasis for schools being able to recognise the signs of radicalisation, seek advice and know how to 
respond, report concerns and ensure that information is shared appropriately (Notice, Check, Share). 
  
Our Designated Safeguarding Leads (DSLs) have completed online training, attended briefings and completed WRAP training in order to support staff and share 
information about prevent, including the Prevent Strategy (2011), Prevent Duty Guidance (on the duty in the Counter-Terrorism and Security Act 2016) and The 
Prevent Duty (Departmental advice for schools and childcare providers June 2016), to ensure that staff are aware of their responsibilities to recognise signs, 
report and share. 
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Staff have been trained to follow the school's safeguarding procedures outlined in this handbook including discussing with the school's designated safeguarding 
lead, and where deemed necessary, with social care (Children's Helpdesk 01452 426565). There is a Prevent Board in Gloucestershire who will create a Channel 
panel if, after formal referral, the police agree that there is sufficient evidence of radicalisation. 
 

Staff training 

All staff are trained in child protection every two years (including online safety). DSLs and deputy DSLs also update their knowledge through attending regular 

revision training led by the Gloucestershire Safeguarding Board. DSLs have updated FGM training and safer recruitment training is also completed by all relevant 

personnel. Our safeguarding governor also attends regular training to be updated on all issues relating to safeguarding in school.  

All staff and Governors are required to read KCSIE 2018 Part 1 including the Annex A.   (Part 1 of KCSIE 2018 provides links to guidance on specific safeguarding 

issues such as Child Sexual Exploitation, Prevent Duty, Child Missing Education Female Genital Mutilation, Online Safety and Child on child sexual violence and 

sexual harassment).                                                                                                                                

 

Regular staff meetings address current concerns and this ensures staff is able to assess risk and respond to this in a timely manner. Annually, we complete a 

safeguarding audit for GCC that has an action plan. This acts as a tool for our own quality assurance and ensures safeguarding concerns remain of primacy at our 

schools 

 

Staff Induction Training  

Induction training for new staff will include awareness of all systems within their schools that support Safeguarding, this will include: 

¶ The role and identity of the Designated Safeguarding Leads and deputies   

¶ The Child Protection Policy 

¶ The Behaviour Policy 

¶ Staff Code of Conduct 

¶ The safeguarding responses to children who go missing from education 

¶ Copies of the school policies/handbooks and KCSIE Part 1 and part 5 will be provided at Induction 

¶ Staff are required to sign as confirmation that they have read the Keeping Children Safe in Education document 
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Online safety 

Technology has become a significant risk factor in safeguarding children, and we recognise our responsibility to protect our pupils from the risk of inappropriate 

content and contact from inappropriate people, as well as educating them about how to conduct themselves safely online. 

Staff are alert to the risks posed to pupils and receive appropriate training to support them in ensuring that risks are swiftly identified and responded to. Please 

see the GLA E-Safety Policy for further information  

 

The Use of Reasonable Force 

There are circumstances when it is appropriate for staff in school to use reasonable force to safeguard children and young people. The term ‘reasonable force’ 

covers the broad range of actions used by staff that involves a degree of physical contact to control or restrain children. This can range from guiding a child to 

safety by the arm to more extreme circumstances such as breaking up a fight of where a young person needs to be restrained to prevent violence or injury. 

‘Reasonable’ in these circumstances means ‘using no more force than is needed’. The use of force may involve either passive physical contact, such as standing 

between pupils or blocking a pupil’s path, or active physical contact such as leading a pupil by the arm out of the classroom. Departmental advice for schools is 

available: http://www.gov.uk/government/publications/use-of-reasonable-force-in-schools 

 

Our schools will not have a ‘no contact’ approach to the use of force. However, there may be isolated periods when this is necessary for specific, vulnerable 

pupils. These pupils will have an individual plan to support staff and reduce the use of force.   

 

The additional vulnerabilities of pupils with SEND in the use of reasonable force is known and understood, and we are committed to reducing the risk posed to 

these pupils and limiting the need for use reasonable force through our pastoral support and behaviour management systems (BEST Team) 

 

Single Central Record  

All schools are required to have a single central record of recruitment and vetting checks covering all staff and others identified by the school as having regular 

contact with children. The GLA adheres to this and it therefore has the following: 

¶ Names, addresses and dates of birth of all members of staff  

¶ Confirmation that an identity check has occurred  

¶ Identification of the checks made of staff qualifications, the date evidenced and who carried it out 

¶ Staff have been checked against barred list  

¶ All staff have an enhanced DBS check 

¶ Volunteers, including governors, who are in a regulated activity, have an enhanced DBS check 

http://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
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¶ Evidence of permission to work for those who are not nationals of a European Economic Area (EEA) country 

¶ Further overseas criminal records check where appropriate  

¶ Where supply staff are engaged the necessary checks have been made (ID check and check from agency regarding DBS)  

¶ Section 128 direction for school leaders, managers and governors 
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Allegations Management: 

  

If a member of staff, student or volunteer has any concerns about another 

member of staff, student or volunteer in relation to safeguarding, the 

allegations management protocol must be followed (see diagram to the right)  

 

Please note that the ‘Senior Manager’ for Rowanfield Junior School and 

Rowanfield Infant School is Claire Savory (Executive Head Teacher).  

 

Finally, any allegations against Executive Head Teacher or Head of School 

must go to the CEO Steve Savory ceo@gloucslearningalliance.org.uk 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Professional Concerns Policy 

mailto:ceo@gloucslearningalliance.org.uk
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Occasionally situations arise when workers within one agency feel that the decision made by another agency, about a child or young person, is not a safe 

decision.  

 

This flowchart, produced by the GSCB, identifies the steps to be taken should escalation of concerns be necessary to safeguard a child or young person.  
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SAFEGUARDING CHILDREN TEAM                       

 ROWANFIELD JUNIOR SCHOOL 
 

ROWANFIELD INFANT SCHOOL 

Designated Safeguarding Lead  
(DSL):  

Shona Riddell, Head of School  Shona Swan, Head of School  

Deputy designated Safeguarding 
Lead (DSL) 

Laura Williams, SENCo Laura Williams, SENCo 

Designated Teacher for Children in Care Sue Gifkins, Senior SENCo Sue Gifkins, Senior SENCo  
 

Designated Governor with  
responsibility for Safeguarding: 

Claire Price 

A Designated Safeguarding Lead will always make themselves available within school or by responding to a telephone call 

Remember: NOTICE CHECK and SHARE 

Reporting a concern 
Safeguarding is about more than child protection. Child protection is specifically about protecting children and young people from suspected abuse and neglect. Safeguarding is 

much wider than child protection. It includes everything an organisation can do to keep children and young people safe, including minimising the risk of harm and accidents and 

taking action to tackle safety concerns.  

If a member of staff, student or volunteer has any concerns about a child in relation to safeguarding, the following steps MUST be taken 

¶ Speak to a member of staff with safeguarding responsibility to TALK THROUGH YOUR CONCERNS. Seeking advice at this stage will support appropriate decisions about the next 

steps, that will be needed and that will be taken.  

¶ It is possible that following this discussion, a record of the concern must be made.  If this is the case, it must be written, with as much detail as possible, stating the facts 

carefully and concisely, using Behaviour Watch*. The DSLs must be apprised of this and consider the context within which concern, incident and or behaviour occur, this is 

known as contextual safeguarding, which simply means assessments of children should consider whether wider environmental factors are present in a child’s life that are a 

threat to their safety and welfare 

¶ It is also possible that a discussion with the child may be necessary and the DSL will be able to advise on the nature of the discussion and questioning 

¶ The record MUST be sent to the DSL through the Behaviour Watch system with an email/telephone call to ensure that it has been received 

¶ Whilst this record has now been ‘passed on’, you MUST check to see what steps have been taken and these must be recorded on the initial record. This additional check is 

essential to ensure that no-one ‘drops the ball’. If a referral to social care is made, this too must be check up on.  DO NOT WAIT TO HEAR! 

¶ It may also be necessary for you (with a member of the safeguarding team) to talk to the parents/ carers about the concerns noted.  

REMEMBER ANYONE CAN PLACE A SAFEGUARDING REFERRAL     EVERYONE IS RESPONSIBLE FOR SAFEGUARDING OUR CHILDREN 
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Gloucestershire Safeguarding Board Windscreen: Continuum of Need 
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Behaviour Watch safeguarding page* 

 
 

All safeguarding information that is recorded on Behaviour Watch is visible to the person who has recorded it and the Safeguarding Team. If other parties need to be aware they 

can be selected by ‘informing others’. 
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Safeguarding procedure: flowchart 

 
 

Pupils with SEND are more vulnerable to abuse. 

Be sure to report any concerns, no matter how minor, to the DSL 

and seek Pastoral Support 
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Child Protection Process: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

LƳŀƎƛƴŜΧ 

What are the consequences of failing to 

follow our Child Protection Process ς we 

must WORK TOGETHER so that no-ƻƴŜ ΨŘǊƻǇǎ 

ǘƘŜ ōŀƭƭΩ ŀƴŘ our children are safeguarded 

 

What if…. you are 

covering the class?  

Ask the teacher 

nearest to cover the 

class or send a red 

triangle to ANY 

senior leader  

 

Y 

1. You have any concern about a disclosure made by, or an 

observation made of, a child 

2. Talk to the class teacher/year group leader STRAIGHT 
AWAY and, if you decide it is a safeguarding issue then log 

all the details using our template electronically and 
IMMEDIATELY email it to the DSL. If they are not in school 

then to the deputy DLS  
 

3. Speak directly (not by email) to your Designated Safeguarding 

Lead or the deputy that you have emailed IMMEDIATELY to 

inform them that the safeguarding form has been emailed to 

them.  

 

5. Remain vigilant, report further concerns and ensure you 

remain informed and involved with decisions 

subsequently made 

4. Check, both of you, that the information has been 

passed on to the DSL in person 

What if…. the year 

class teacher/group 

leader is out?  

Find another one to 

talk to  

What if…. all the DSLs 
are out?  

Find the HoS   
If they are also out, 

then ask the office staff 
to contact  the HoS via 
mobile explaining that 

it is a safeguarding 
matter so they need to 
keep trying until they 

get hold of us   

SHOULD A SAFEGUARDING 

NEED ARISE OUTSIDE OF 

SCHOOL HOURS, STAFF 

NEED TO CONTACT HEADS 

OF SCHOOL 
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The GLA commitment and our Early Help Offer: 

 

To maintain vigilance with regards to our vulnerable children we are committed to the following: 

¶ A member of staff will attend core and strategy meetings and case conferences for children subject to Child Protection Plans, Children in Need plans and where 

Cheltenham Families First Plus are involved: concomitant on being invited/ alerted by these teams. We are actively engaged with the School Nursing Service 

since they also provide a service to vulnerable children with these agencies. 

¶ Our weekly strategy meetings coordinate up to date information and actions with these children and their families that is shared with the staff, confidentiality 

being prime (staff charter). This ensures that the profile of these families remains high and that the school provide a coordinated response to their needs 

¶ Our recording systems are updated and information, summarised on one document, is regularly updated and shared so that staff are aware of the history of a 

vulnerable pupil. Siblings are identified as surnames can differ. 

¶ Transfer of records: When children leave school the DSL’s from each school ensure that their child protection files are transferred to the new schools as soon as 

possible, they will be transferred separately from the pupil’s main school file, ensuring secure transit and obtaining confirmation of receipt. In addition to the 

child protection file, the DSL will consider if it would be appropriate to share any information with the new school in advance of a child leaving which would allow 

the new school to have the necessary support in place for when the pupil arrives  

¶ Rowanfield Junior School and Rowanfield Infant School have published an Early Help Offer that is available on our school websites and that is updated annually. 

(See below) 
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Early Help Offer 

 

Our schools are committed safeguarding children and promoting their welfare. We ensure that children at risk are identified at the earliest possible stage and 

that we work with them, their families and outside agencies, in a coordinated manner, to prevent the risk reaching a crisis point. Our ECHOs are Teresa Brown 

and Jubaida Rashid:  01452 328160 

 

Children have different Levels of Need at different times across a range of situations and it is important to take all needs into consideration when 

determining support required and professionals to be involved. The aim of Early Help is to clearly identify when and how children can be supported and 

safeguarded to ensure their needs are met whatever level. 

This table identifies levels of need, how the school provides a service or works with other services and what community provision is available to ensure there 

is a coordinated, early and effective response. The information in this offer is taken directly from the GCSB website  

 

 

/ƘƛƭŘǊŜƴΩǎ bŜŜŘ School Provision Community Provision 
Gloucestershire 
1. Universal: 
Children making good overall progress in all areas 
of development. Living in a protective 
environment where needs are recognised and 
met. No additional support beyond that which is 
universally available 

Our curriculum develops the qualities and 
attributes pupils need to thrive as 
individuals, family members and members of 
society.  Our vision** detailed below 
underpins our commitment to the holistic 
needs and welfare of all of our children 
Children can access our BEST room 
(Behaviour, Emotional, Social Training) and 
staff, the Pastoral Lead or the SENco 
wherever appropriate 
 
 
 
 
 
 
 
 
 

www.glosfamilies.org.uk have a list of services 
accessible without a referral or an assessment 

Worcestershire 
Level One 
Level 1 represents children with no identified 
additional needs. Their needs are met through 
the universal services they access such as early 
years', schools and health services, such as the 
GP, Public Health Nurses, and some will also be 
receiving services from housing and voluntary 
sector organisations. The majority of children will 
successfully develop and thrive at this level of 
need. 
 

www.wychavon.gov.uk provide information for 
parents as to how to access local services 
 
www.worcestershire.gov.uk 
also have a list of services for children and families 

http://www.glosfamilies.org.uk/
http://www.wychavon.gov.uk/
http://www.worcestershire.gov.uk/
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Gloucestershire 
2. Additional: 
(a) children needing some additional support 
which may be related to health, educational or 
social development 
(b) a coordinated response, through a multi-
agency assessment using a Team Around the 
Child (TAC) or Team Around the Family (TAF) 
meeting  to assess and address these needs 
 

Attendance Officer monitors 
attendance/punctuality and refers poor/late 
attenders to the appropriate body in school 
Class teacher monitors demeanour, 
appearance and engagement as well as 
changes to this, in their pupils and refers 
their concerns to the SENco or DSL 
(Designated Safeguarding Lead) 
Regular and frequent strategy meetings 
share concerns and decide next steps for our 
pupils. 
School have clear procedures to log concerns 
and respond according to assessed need 
(Behaviour Watch and CPOMS) 
The expertise of relevant agencies* is sought 
to provide a coordinated response  by 
convening  a TAC/TAF meeting and/or 
speaking to families 

TO INCLUDE; 
*School Nurse/Health Visitor/GP 
*CYPS (Children and Young People’s Service) 
*Speech and Language Therapy Service 
*Families First Team 
*Gloucestershire Children’s Safeguarding Board 
*CCP; Cheltenham Community Partnerships 
*MPCP; Monkscroft Pastoral Care Project 
*Teens in Crisis 
*Community Family Care 
*The Contact Centre 
 
www.gscb.org.uk 
*www.glosfamilies.org.uk have services to which 
schools can refer or can signpost this to parents 
 
www.wychavon.gov.uk provide information for 
parents as to how to access local services 
 
www.worcestershire.gov.uk 
also have a list of services for children and families 

Worcestershire 
Level 2 represents children with extra needs that 
can be met by a universal service providing 
additional support or straightforward working by 
one or more partners e.g. Parenting Support, 
Schools, Health, Physiotherapy or Speech and 
Language Therapy. 

TO INCLUDE 
*School Nurse/Health Visitor/GP 
*CAMHS (Children and Adolescent Mental Health 
Service) 
*Speech and Language Therapy Service 
*Targeted family support 
*Worcestershire Children’s Safeguarding Board 
* WANDS Children's Centre 
* Action for Children 

¶ *Orchard and Spring Vale Children's Centre, Evesham 

 
www.wychavon.gov.uk provide information for 
parents as to how to access local services 
www.worcestershire.gov.uk 
also have a list of services for children and families 

http://www.gscb.org.uk/
http://www.glosfamilies.org.uk/
http://www.wychavon.gov.uk/
http://www.worcestershire.gov.uk/
https://services.actionforchildren.org.uk/south-worcestershire-parenting-and-family-support/
http://www.worcestershire.gov.uk/directory_record/4028/orchard_and_spring_vale_childrens_centre_evesham
http://www.wychavon.gov.uk/
http://www.worcestershire.gov.uk/
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Gloucestershire 
3. Intensive: 
Needs that are chronic and enduring, where 
children are highly vulnerable and living in the 
greatest level of adversity. This will necessitate 
an integrated assessment and plan with a Lead 
Professional coordinating the support which, in 
turn, may necessitate specialist assessment and 
support from a range of agencies 
This is needs led, in that a plan is created with all 
agency involvement led by Social Care. Child 
Protection or Child in Need plans are regularly 
reviewed. Child Protection is within 18 days and 
Child in Need is within 8 weeks 

 
DSL Designated Safeguarding Lead) requests 
Social Care involvement through the Multi 
Agency Service Request Form 
DSL or representative engages in multi-
agency response as led by Social Care 
Access to MARAC minutes (Multi-Agency Risk 
Assessment Conferences) detailing how 
school needs to respond 
Social Care: Children in Need plans or Child 
Protection Plans.  School is a member of the 
Core Groups and trained representatives 
attend these and the conferences. 
SENco refers to agencies regarding special 
educational needs (SEN) for further 
assessment or to request an EHC assessment 

As above as well as: 
Children’s Social Care 
Police (telephone 101) 
Specialist health services 
Advisory Teaching Service (Glos)/Learning Support 
Service (Worcs) 
Educational Psychology Service 
Children’s Centres 
Community Paediatricians 
Families First Plus/Targeted Family Support 
MASH; Multi Agency Safeguarding Hubs 
Sexualised Harm Team 
Self-Harm Team 
Barnardos 
Action for Children 
Housing Officers 
Family Mediation Service 
GDASS (Gloucestershire Domestic Abuse Support 
Service) 

24-hour Domestic Abuse Helpline (Worcs) 

Triple P/Solihull Parenting Courses 
www.gscb.org.uk 
*www.glosfamilies.org.uk have services to which 
schools can refer or can signpost this to parents 

Worcestershire 
Level 3 represents children with complex or 
escalating needs that can only be met by a 
coordinated multi-agency plan which sets out the 
outcomes to be achieved and the role of each 
partner agency and the family in meeting these 
objectives. Professionals working with the child 
and family will identify whether there is a need to 
engage specialist services 

www.wychavon.gov.uk provide information for 
parents as to how to access local services 
 
www.worcestershire.gov.uk 
also have a list of services for children and families 

  

http://www.gscb.org.uk/
http://www.glosfamilies.org.uk/
http://www.wychavon.gov.uk/
http://www.worcestershire.gov.uk/
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Gloucestershire 
4.Specialist: 
Children are at immediate risk of significant 
harm. This is the most urgent category requiring 
an immediate referral to social care or intensive 
specialist service as there are serious concerns 
over health care or development of children 

 
DSL Designated Safeguarding Lead ) requests 
Social Care involvement, through the Multi 
Agency Service Request Form emailed 
directly to the Gloucestershire Children’s 
Safeguarding Board 
Or complete a Cause for Concern form and 
email directly to the Worcestershire 
Children’s Safeguarding Board 
DSL contacts relevant community provision 
GCC; Police may contact schools under the 
ENCOMPASS initiative 
 
 

 
As above as well as 
*Police (telephone 999) 
Multi-Agency Safeguarding Hub 
*Gloucestershire Children’s helpdesk 01452 426565 
*Emergency Duty Teams 
*Family Front Door telephone: 01905 822666 
www.gscb.org.uk 
*www.glosfamilies.org.uk have services to which 
schools can refer or can signpost this to parents 

Worcestershire 
Level 4 represents children who need statutory 
and/or specialist interventions including; 
• Children in need including those in need of 
protection; 
• Children looked after and privately fostered 
• Young people who have committed an offence; 
• Children with acute mental health needs. 

www.wychavon.gov.uk provide information for 
parents as to how to access local services 
 
www.worcestershire.gov.uk 
also have a list of services for children and families 

 

If in doubt, use the GCSB advice line 01452 426565 

 

 

 

 

 

 

 

 

 

 

 

 

 

tel:01905%20822666
http://www.gscb.org.uk/
http://www.glosfamilies.org.uk/
http://www.wychavon.gov.uk/
http://www.worcestershire.gov.uk/
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Keeping Children Safe in Education ς September 2018  

 
KCSIE  2018: άStaff may be required to support other agencies and professionals in an early help assessment, in some cases acting as the lead professional. Any such cases 
should be kept under constant review and consideration given to a referral to children’s social care for assessment for statutory services if the child’s situation does not appear 
to be improving or is getting worse”. 

 

Looked after children and previously looked after children 

Paragraph 93: The most common reason for children becoming looked after is as a result of abuse and/or neglect. Governing bodies and proprietors should 

ensure that staff have the skills, knowledge and understanding necessary to keep looked after children safe. 

Paragraph 95: A previously looked after child potentially remains vulnerable and all staff should have the skills, knowledge and understanding to keep previously 

looked after children safe. When dealing with looked after children and previously looked after children, it is important that all agencies work together and 

prompt action is taken when necessary to safeguard these children who are a particularly vulnerable group. 

The Designated teacher for Looked After Children at Rowanfield provides a clear point of contact for teachers and other children’s services professionals. The 

designated teacher’s responsibilities include: 

¶ Provide staff within the school with the skills and knowledge necessary to support looked after children  

¶ To champion the needs of children and young people in care in school 

¶ To ensure that a Looked After Child’s Personal Education Plan (PEP) is available. Up to date and regularly reviewed to ensure that it is having an impact on 

the pupil’s attainment and wellbeing 

¶ To provide information about any changes that may impact on a young person’s education 

¶ To work with the Virtual school Head at the LA to discuss how best to use funding to support the progress of Looked After Children and also work with 

the Virtual School Head to promote the educational achievement of Previously Looked After children.  

 
Definition of Significant Harm* (NSPCC/GSCB) 

The Children Act 1989 introduced the concept of significant harm as the threshold which justifies compulsory intervention in family life in the best interests of children. 
‘Harm’ means ill-treatment or the impairment of health or development, including for example impairment suffered from seeing or hearing the ill-treatment of another; 
‘Development’ means physical, intellectual, emotional, social or behavioural development; ‘Health’ means physical or mental health; and ‘Ill-treatment’ includes sexual abuse 
and forms of ill-treatment that are not physical 
There are no absolute criteria on which to rely when judging what constitutes significant harm. Consideration of the severity of ill-treatment may include the degree and the 
extent of physical harm, the duration and frequency of abuse and neglect, the extent of premeditation, the degree of threat, coercion, sadism, and bizarre or unusual elements 
in child sexual abuse 
To understand and establish significant harm, it is necessary to consider:  

¶ The family context, including protective factors  

¶ The child’s development within the context of his or her family and wider social and cultural environment  
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¶ Any special needs, such as a medical condition, communication difficulty or disability that may affect the child’s development and care within the family  

¶ The nature of harm, in terms of ill-treatment or failure to provide adequate care  

¶ The impact on the child’s health and development; and  

¶ The adequacy of parental care 

¶ Parents being recently released from prison 

 
ABUSE: (taken from Gloucestershire /ƘƛƭŘǊŜƴΩǎ {ŀŦŜƎǳŀǊŘƛƴƎ .ƻŀǊŘ ŀƴŘ ǘƘŜ NSPCC guidelines) 

 
Categories Physical Sexual Emotional Neglect 
Definition Physical abuse may 

involve hitting, shaking, 
throwing, poisoning, 
burning or scalding, 
drowning, suffocating, or 
otherwise causing 
physical harm to a child. 
Physical harm may also 
be caused when a parent 
or carer fabricates the 
symptoms of, or 
deliberately induces, 
illness in a child 
 
Faith Abuse is a form of 
physical abuse that 
occurs when the abuser 
believes the child is 
possessed by evil spirits 
or the devil, is practicing 
evil sorcery or witchcraft 
or has committed some 
kind of sin that warrants 
such punishment 

 

Sexual abuse involves forcing or enticing a child or 
young person to take part in sexual activities, not 
necessarily involving a high level of violence, 
whether or not the child is aware of what is 
happening. The activities may involve physical 
contact, including assault by penetration (for 
example, rape or oral sex) or non-penetrative acts 
such as masturbation, kissing, rubbing and 
touching outside of clothing. They may also include 
non-contact activities, such as involving children in 
looking at, or in the production of, sexual images, 
watching sexual activities, encouraging children to 
behave in sexually inappropriate ways, or 
grooming a child in preparation for abuse 
(including via the internet). Sexual abuse is not 
solely perpetrated by adult males. Women can also 
commit acts of sexual abuse, as can other children. 
Any concerns in relation to Peer on Peer abuse 
should be reported directly to the DSL for further 
investigation. 
 

Emotional abuse is the persistent 
emotional maltreatment of a 
child such as to cause severe and 
persistent adverse effects on the 
child’s emotional development.  
It may involve conveying to 
children that they are worthless 
or unloved, inadequate, or valued 
only insofar as they meet the 
needs of another person. It may 
include not giving the child 
opportunities to express their 
views, deliberately silencing them 
or ‘making fun’ of what they say 
or how they communicate. It may 
feature age or developmentally 
inappropriate expectations being 
imposed on children. These may 
include interactions that are 
beyond the child’s developmental 
capability, as well as 
overprotection and limitation of 
exploration and learning, or 
preventing the child participating 
in normal social interaction. It 
may involve seeing or hearing the 
ill-treatment of another. It may 

Neglect is the persistent 
failure to meet a child’s basic 
physical and/or psychological 
needs, likely to result in the 
serious impairment of the 
child’s health or development.  
Neglect may occur during 
pregnancy as a result of 
maternal substance abuse. 
Once a child is born, neglect 
may involve a parent or carer 
failing to:  

¶ provide adequate food, 
clothing and shelter (including 
exclusion from home or 
abandonment) 

¶ protect a child from physical 
and emotional harm or danger 

¶ ensure adequate supervision 
(including the use of 
inadequate care- givers) 

¶ ensure access to appropriate 
medical care or treatment 
It may also include neglect of, 
or unresponsiveness to, a 
child’s basic emotional needs 

https://en.wikipedia.org/wiki/Witchcraft
https://en.wikipedia.org/wiki/Sin
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involve serious bullying (including 
cyberbullying), causing children 
frequently to feel frightened or in 
danger, or the exploitation or 
corruption of children. Some level 
of emotional abuse is involved in 
all types of maltreatment of a 
child, though it may occur alone 

Signs Most children will collect 
cuts and bruises as part 
of the rough-and-tumble 
of daily life. Injuries 
should always be 
interpreted in light of the 
child’s medical and social 
history, developmental 
stage and the explanation 
given. Most accidental 
bruises are seen over 
bony parts of the body, 
e.g. elbows, knees, shins, 
and are often on the 
front of the body. 
Some children, however, 
will have bruising that is 
more than likely inflicted 
rather than accidental.  
Important indicators of 
physical abuse are bruises 
or injuries that are either 
unexplained or 
inconsistent with the 
explanation given, or 
visible on the ‘soft’ parts 
of the body where 
accidental injuries are 
unlikely, e g, cheeks, 

Emotional abuse can be difficult to measure, as 
there are often no outward physical signs. There 
may be a developmental delay due to a failure to 
thrive and grow, although this will usually only be 
evident if the child puts on weight in other 
circumstances, for example when hospitalised or 
away from their parents’ care. Even so, children 
who appear well-cared for may nevertheless be 
emotionally abused by being taunted, put down or 
belittled. They may receive little or no love, 
affection or attention from their parents or carers. 
Emotional abuse can also take the form of children 
not being allowed to mix or play with other 
children. Changes in behaviour which can indicate 
emotional abuse include 

¶ neurotic behaviour e.g. sulking, hair twisting, 
rocking  

¶ being unable to play  

¶ fear of making mistakes  

¶  sudden speech disorders  

¶  self-harm  

¶ fear of parent being approached regarding their 
behaviour  

¶ developmental delay in terms of emotional 
progress  
 

Adults who use children to meet 
their own sexual needs abuse 
both girls and boys of all ages, 
including infants and toddlers. 
Usually, in cases of sexual abuse 
it is the child’s behaviour that 
may cause you to become 
concerned, although physical 
signs can also be present. In all 
cases, children who tell about 
sexual abuse do so because they 
want it to stop. It is important, 
therefore, that they are listened 
to and taken seriously.  
It is also important to remember 
that it not just adult men who 
sexually abuse children – there 
are increasing numbers of 
allegations of sexual abuse of 
children against women and 
sexual abuse can also be 
perpetrated by other children or 
young people.  
The physical signs of sexual abuse 
may include:  

¶ pain or itching in the genital area  

¶ bruising or bleeding near genital 
area  

¶ sexually transmitted disease  

Neglect can be a difficult form 
of abuse to recognise, yet 
have some of the most lasting 
and damaging effects on 
children. 
The physical signs of neglect 
may include:  

¶ constant hunger, sometimes 
stealing food from other 
children  

¶ constantly dirty or ‘smelly’  

¶  loss of weight, or being 
constantly underweight  

¶ inappropriate clothing for the 
conditions  
Changes in behaviour which 
can also indicate neglect may 
include:  

¶ complaining of being tired all 
the time  

¶ not requesting medical 
assistance and/or failing to 
attend appointments  

¶ having few friends  

¶ mentioning being left alone or 
unsupervised  
These definitions and 
indicators are not meant to be 
definitive, but only serve as a 
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abdomen, back and 
buttocks. A delay in 
seeking medical 
treatment when it is 
obviously necessary is 
also a cause for concern, 
although this can be 
more complicated with 
burns, as these are often 
delayed in presentation 
due to blistering taking 
place sometime later.  
The physical signs of 
abuse may include:  

¶ unexplained bruising,  

¶ marks or injuries on any 
part of the body  

¶  multiple bruises- in 
clusters, often on the 
upper arm, outside of the 
thigh  

¶  cigarette burns  

¶  human bite marks  

¶  broken bones 

¶ scalds, with upward 
splash marks 

¶ multiple burns with a 
clearly demarcated edge 
Changes in behaviour 
that can also indicate 
physical abuse:  

¶ fear of parents being 
approached for an 
explanation  

¶ aggressive behaviour or 
severe temper outbursts  

¶  flinching when 

¶ vaginal discharge or infection  

¶ stomach pains  

¶ discomfort when walking or 
sitting down 

¶ pregnancy  
Changes in behaviour which can 
also indicate sexual abuse 
include:  

¶ sudden or unexplained changes in 
behaviour e.g. becoming 
aggressive or withdrawn  

¶ fear of being left with a specific 
person or group of people  

¶ having nightmares  

¶  running away from home 

¶ sexual knowledge which is 
beyond their age, or 
developmental level  

¶ sexual drawings or language 
bedwetting  

¶ eating problems such as 
overeating or anorexia  

¶ self-harm or mutilation, 
sometimes leading to suicide 
attempts  

¶ saying they have secrets they 
cannot tell anyone about  

¶ substance or drug abuse  

¶ suddenly having unexplained 
sources of money  

¶  not allowed to have friends 
(particularly in adolescence)  

¶ acting in a sexually explicit way 
towards adults  

guide to assist you. It is 
important too, to remember 
that many children may 
exhibit some of these 
indicators at some time, and 
that the presence of one or 
more should not be taken as 
proof that abuse is occurring. 
There may well be other 
reasons for changes in 
behaviour such as a death or 
the birth of a new baby in the 
family or relationship 
problems between 
parents/carers. In assessing 
whether indicators are related 
to abuse or not, the 
authorities will always want to 
understand them in relation to 
the child’s development and 
context. 
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approached or touched  

¶ reluctance to get 
changed, for example in 
hot weather  

¶ depression  

¶ withdrawn behaviour 

¶ running from home 

Impact Physical abuse can lead 
directly to neurological 
damage, physical injuries, 
disability or, at the 
extreme, death. Harm 
may be caused to 
children both by the 
abuse itself and by the 
abuse taking place in a 
wider family or 
institutional context of 
conflict and aggression, 
including inappropriate or 
inexpert use of physical 
restraint.  
Physical abuse has been 
linked to aggressive 
behaviour in children, 
emotional and 
behavioural problems 
and educational 
difficulties. Violence is 
pervasive and the 
physical abuse of children 
frequently coexists with 
domestic violence.  
 

Disturbed behaviour – including self-harm, 
inappropriate sexualised behaviour, sexually 
abusive behaviour, depression and a loss of self-
esteem – has been linked to sexual abuse. Its 
adverse effects may endure into adulthood. The 
severity of impact on a child is believed to increase 
the longer the abuse continues, the more 
extensive the abuse, and the older the child. A 
number of features of sexual abuse have also been 
linked with severity of impact, including the 
relationship of the abuser to the child, the extent 
of premeditation, the degree of threat and 
coercion, sadism, and bizarre or unusual elements. 
A child’s ability to cope with the experience of 
sexual abuse, once recognised or disclosed, is 
strengthened by the support of a non-abusive 
adult carer who believes the child, helps the child 
understand the abuse, and is able to offer help and 
protection. The reactions of practitioners also have 
an impact on the child’s ability to cope with what 
has happened, and on his or her feelings of self-
worth.  
A proportion of adults and children and young 
people who sexually abuse children have 
themselves been sexually abused as children. They 
may also have been exposed as children to 
domestic violence and discontinuity of care. 
However, it would be quite wrong to suggest that 
most children who are sexually abused inevitably 
go on to become abusers themselves.  

There is increasing evidence of 
the adverse long-term 
consequences for children’s 
development where they have 
been subject to sustained 
emotional abuse, including the 
impact of serious bullying. 
Emotional abuse has an 
important impact on a developing 
child’s mental health, behaviour 
and self-esteem. It can be 
especially damaging in infancy. 
Underlying emotional abuse may 
be as important, if not more so, 
as other more visible forms of 
abuse in terms of its impact on 
the child.  
Domestic violence is abusive in 
itself. Adult mental health 
problems and parental substance 
misuse may be features in 
families where children are 
exposed to such abuse. 
 

Severe neglect of young 
children has adverse effects 
on children’s ability to form 
attachments and is associated 
with major impairment of 
growth and intellectual 
development. Persistent 
neglect can lead to serious 
impairment of health and 
development, and long-term 
difficulties with social 
functioning, relationships and 
educational progress. 
Neglected children may also 
experience low self-esteem, 
and feelings of being unloved 
and isolated. Neglect can also 
result, in extreme cases, in 
death. The impact of neglect 
varies depending on how long 
children have been neglected, 
the children’s age, and the 
multiplicity of neglectful 
behaviours children have been 
experiencing. 
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Peer on Peer Abuse 
 

Peer on peer abuse is behaviour by an individual or group which can be a one off incident or repeated over time. Peer on peer abuse is behaviour that intentionally hurts 

another individual or group either physically or emotionally. Peer on peer abuse can take many forms (for instance, cyber-bullying via text messages, social media or gaming, 

which can include the use of images and video) and is often motivated by prejudice against particular groups steered by a dislike for a person. 

Peer on peer abuse left unaddressed, can have a devastating effect on individuals and their families. It can be a barrier to their learning and have serious consequences for their 

mental health. Peer on peer abuse which takes place at school does not only affect an individual during childhood but can have a lasting effect on their lives well into 

adulthood. By effectively preventing and tackling abuse, we can help to create safe, disciplined environment where our pupils are able to learn and fulfil their potential. 

Our school’s response to Peer on peer abuse will not start at the point at which a child has been abused. Our staff proactively gather intelligence about issues between pupils 

which might provoke conflict and develop strategies to prevent bullying occurring in the first place. This might involve talking to pupils about issues of difference, perhaps in 

lessons, through dedicated events or projects, or through assemblies. Staff themselves will be able to determine what will work best for their pupils, depending on the 

particular issues they need to address. Our school has created an ethos of good behaviour where pupils treat one another and the school staff with respect because they know 

that this is the right way to behave. That culture extends beyond the classroom to the corridors, the dining hall, the playground, and beyond the school gates including travel to 

and from school. Values of respect for staff and other pupils, an understanding of the value of education, and a clear understanding of how our actions affect others permeate 

the whole school environment and are reinforced by staff and older pupils who set a good example to the rest. Our school will: 

¶ Involve parents to ensure that they are clear that the school does not tolerate any form of peer on peer abuse.  

¶ We will make parents aware of the procedures to follow if they believe that their child is being abused by their peers. We want Parents to feel confident that our school 

will take any complaint about bullying seriously and resolve the issue in a way that protects the child. We will expect parents to reinforce the value of good behaviour 

at home 

¶ Will involve pupils. All pupils understand the school’s approach and are clear about the part they can play to prevent peer on peer abuse, including when they find 

themselves as bystanders  

¶ Regularly evaluate and update our approach to take account of developments in technology, for instance updating ‘acceptable use’ policies for computers and take into 

account what can still be improved. 

¶ Implement disciplinary sanctions. The consequences of peer on peer abuse will reflect the seriousness of the incident so that others see that abuse is unacceptable and 

will be sanctioned.  
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¶ Openly discuss differences between people that could motivate abuse, such as religion, ethnicity, disability, gender, sexuality or appearance related difference. Also 

children with different family situations, such as looked after children or those with caring responsibilities. We teach children that using any prejudice based language is 

unacceptable 

¶ Provide effective staff training on how to deal with peer on peer abuse. All school staff understand the principles and purpose of the school’s policy, how to resolve 

problems, and where to seek support.  

¶ Make it easy for pupils to report bullying so that they are assured that they will be listened to and incidents acted on. Pupils should feel that they can report abuse 

which may have occurred outside school including cyber-bullying • Create an inclusive environment where pupils can openly discuss their experiences of peer on peer 

abuse, without fear of further abuse or discrimination • We recognise that some Children with special educational needs or disabilities may lack the social or 

communication skills to report such incidents so we ensure our training builds in regular awareness of this.  

¶  We frequently address the impact of abuse within our school and what constitutes appropriate, safe and acceptable behaviour with our children and staff. 

 

Hate Crime Strategy  

Hate in the context of behaviour and attitude has been defined as; “Acts of violence, hostility and intimidation directed towards people because of their identity or 

perceived difference” (Chakraborti. Garland and Hardy2014:6) 

The behaviour of perpetrators of Hate Incidents of Crimes should never be tolerated. The majority of perpetrators are not necessarily ‘haters’, more often everyday 

offenders are motivated by their perception of an imagined threat or unfounded fear or concern about ‘difference’. 

Any incident of bullying (verbal or physical abuse, online harassment, threats etc) perceived by the victim, or any victim, or any other person, as having a prejudicial 

element should be categorised as a ‘Hate’ incident and recorded and reported as such through the section 175 audit 

 

Children Missing in Education: 

Taken from the GCC website: 

Anyone concerned that a child is missing education (CME) can make a referral to the Education Performance and Inclusion team (EPI) at Gloucestershire County Council 
Children Missing Education (CME) refers to 'any child of compulsory school age who is not registered at any formally approved education activity eg school, alternative 
provision, elective home education, and has been out of education provision for at least 4 weeks'. 
CME also includes those children who are missing (family whereabouts unknown), and are usually children who are registered on a school roll / alternative provision. This 
might be a child who is not at their last known address and either  
¶ has not taken up an allocated school place as expected, or 
¶ has 10 or more days of continuous absence from school without explanation, or 
¶ left school suddenly and the destination is unknown 
It is the responsibility of the Education Performance and Inclusion team, on behalf of the Local Authority (LA), to:- 
¶ Collate information on all reported cases of CME of statutory school aged children in Gloucestershire maintained schools, academies. free schools, alternative provision 
academies and Alternative Provision Schools (APS). 
¶ Liaise with partner agencies and other LAs and schools across Britain to track pupils who may be missing education. 
¶ Ensure each child missing education is offered full time education within 2 weeks of the date the LA was informed 



 
 

 
Alerting the LA that a child may be missing education 

Any professional should alert the LA when they suspect that a child might be missing from education. To make this process as easy as possible, a referral should Education 
Performance and Inclusion team 
Shire Hall, Westgate street, Gloucester GL1 2TP 
  
Attendance is closely monitored by the attendance teams across both schools. Parents are informed of their pupil’s attendance and poor attendance is monitored closely. 

Rowanfield Junior and Rowanfield Infant School both hold two or more emergency contact numbers for each pupil. It is good practice to give our schools the additional 

options to contact a responsible adult when a child missing education, is also identified as a welfare/or safeguarding concern 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Parent’s need to be aware that if a child is reported as missing in 

education, they will not be taken off role until confirmation has 

been received that they are enrolled at a different setting. 

Children who register at school and then go home on a regular 

basis are also very vulnerable. They too can be reported as 

missing in education. 

 

 

 

 

 

 

Attendance flowchart:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

Specific Safeguarding Issues 

All staff should be aware of safeguarding issues that can put children at the risk of harm.  Annex A of KCSIE Part 1 contains important additional information 

about specific forms of abuse and safeguarding issues: 

 

¶ Children and the court system (new advice) 

¶ Children missing from education 

¶ Children with family members in prison (new advice) 

¶ Child Sexual exploitation 

¶ Child criminal exploitation: County Lines (new advice) 

¶ Domestic Abuse 

¶ Homelessness (new advice) 

¶ So-called ‘honour-based’ violence 

¶ FGM 

¶ Preventing radicalisation 

¶ Peer on peer abuse 

¶ Sexual violence and sexual harassment between children in school and colleges: https://www.gov.uk/government/publications/sexual-violence-and-

sexual-harassment-between-children-in-schools-and-colleges  

 

 

 
  

https://www.gov.uk/government/publications/sexual-violence-and-sexual-harassment-between-children-in-schools-and-colleges
https://www.gov.uk/government/publications/sexual-violence-and-sexual-harassment-between-children-in-schools-and-colleges


 
 

 

DSL Job Description  

Designated Safeguarding Lead 
 

 

 

 
 
 

 
 
 
 

The Designated Safeguarding Lead (DSL) has a legal responsibility for dealing with safeguarding issues, providing advice and support to staff, liaising with the 
Local Authority, and working with a range of other agencies. The Designated Safeguarding Leads are the Head Teachers, Deputy Head Teacher and SENCo.  
 
Areas of responsibility:  
Policy and procedure:  

¶ Act as a champion of the school’s safeguarding policy and procedures by ensuring all staff have access to and understand them  

¶ Induct new members of staff with regard to the school and GSCB safeguarding policies and procedures  

¶ Ensure the school safeguarding policy is updated and reviewed annually  

¶ Ensure parents see copies of the safeguarding policy to avoid potential conflict later  

¶ Ensure that all staff are aware of their responsibility to challenge behaviour which breaches the Guidance for Safer Working Practice (Code of 
Conduct)  

¶ Ensure that the online safety of pupils is paramount and have relevant and up to date training. 
 
Reporting concerns:  

¶ Recognise how to identify signs of abuse and when to make a referral  

¶ Respond appropriately to disclosures or concerns relating to the well-being of a child  



 
 

¶ Refer allegations or cases of suspected abuse to the relevant investigating agencies, ensuring they have access to the most relevant up to date 
information  

¶ Ensure that relevant, detailed and accurate written records of referrals/concerns are on the Behaviour Watch System 

¶ When pupils move school, ensure their safeguarding file is sent to the new establishment immediately and securely  
 
Multi Agency working:  

¶ Ensure that pupils who are victims of abuse are supported appropriately and sensitively and that all actions from planning and intervention meetings 
are carried out and monitored  

¶ Attend and contribute effectively to Child In Need meetings, Child Protection conferences, planning and review meetings; including those taking place 
out of normal working hours.  

¶ Liaise and coordinate with colleagues and outside organisations to provide Early Help as soon as a problem emerges, at any point in a child or young 
person’s life working with the Early Help Strategic Partnerships and referring to the Early Help Allocation groups where necessary. Acting as Lead 
Professional as appropriate  

¶ Ensure that actions resulting from meetings are SMART and that they are carried out in a co-ordinated way; making the difference which was 
anticipated  

 
Training:  

¶ Ensure all staff have safeguarding induction within their first 7 days and receive frequent updates so that they are able to recognise and report any 
concerns immediately  

¶ Attend relevant training every 2 years and an annual basis attend forums/roadshows to reinforce and enhance Safeguarding knowledge and practice  

¶ Represent the school at Designated Lead forums and disseminate the information to colleagues  
Knowledge and skills:  

¶ Act as a source of support, advice and expertise within the school  

¶ Have a working knowledge of how the Gloucestershire Safeguarding Children Board operates  

¶ Ensure that staff members are following up to date procedures in line with National and Local expectations  

¶ Act with integrity; maintaining confidentiality at all times  
 
General Duties:  

¶ To undertake such other duties, training and/or hours of work as may be reasonably required and which are consistent with the general level of 
responsibility of this job.  

¶ To ensure that the Section 175 Audit published by Gloucestershire Safeguarding Children Board (GSCB) is completed annually and returned by 
deadline and reviewed regularly.  



 
 

Staff Charter: 

  



 
 

Staff Conduct and Accountability 
 

Taken from the Gloucestershire Learning Alliance, Career Stage Expectations Handbook 

 

Part 2   Personal and Professional Conduct  
 
The following statements define the behaviour and attitudes which set the required 
standard for conduct throughout a teacherôs career 

 

Performance in line with 
expectations  

Performance may be 
below expectations  

2.1  Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, 
within and outside school, by:  
2.1a  treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing 
proper boundaries appropriate to a teacherôs professional position  
 
2.1b  having regard for the need to safeguard pupilsô well-being, in accordance with statutory provisions  
 
2.1c  showing tolerance of and respect for the rights of others  

 
2.1d  not undermining fundamental  British values, including democracy, the rule of law, individual liberty 
and mutual respect, and tolerance of those with different faiths and beliefs  
 
2.1e ensuring that personal beliefs are not expressed in ways which exploit pupilsô vulnerability or might 
lead them to break the law.  
2.2 Teachers must have proper and professional regard for the ethos, policies and practices of the school in 
which they teach, and maintain high standards in their own attendance and punctuality.  
2.3 Teachers must have an understanding of, and always act within, the statutory frameworks which set out 
their professional duties and responsibilities. 

  

Preamble  
 

Performance in line with 
expectations  

Performance may be 
below expectations  

 Teachers make the education of their pupils their first concern, and are accountable for achieving the 
highest possible standards in work and conduct. Teachers act with honesty and integrity; have strong 
subject knowledge, keep their knowledge and skills as teachers up-to-date and are self-critical; forge 
positive professional relationships; and work with parents in the best interests of their pupils.  

  

 


