






Special Educational Needs and Disability Policy 2019
Mission Statement

St. William’s is a Catholic school where we love God and follow Jesus in our prayers, work and play.

We provide a safe and stimulating learning environment where everyone is cherished and respected for who they are.

Everyone is given the opportunity to achieve their full potential and share in each others’ successes.

Through our rich and diverse community we will provide exciting experiences which will develop independent people ready to make right choices and meet the challenges in life.

We reach out to the family and parish to help and support us in our journey.


School Motto

‘Christ at our heart’

















Policy Statement and Expectations (to include Legal and Statutory obligations) 
The guidance that determines what must be included in the special educational needs policy can be found in The Special Educational Needs and Disability Code of Practice, (Statutory guidance for organisations who work with and support children and young people with special educational needs and disabilities), September 2014.
All children and young people are entitled to an education that enables them to make progress so that they: 
· achieve their best,
· become confident individuals living fulfilling lives
 and 
· make a successful transition into adulthood, whether into employment, further or higher education or training.
We acknowledge that high quality teaching that is differentiated and personalised will meet the individual needs of the majority of children and young people. Some children and young people need educational provision that is additional to or different from this. This is special educational provision under Section 21 of the Children and Families Act 2014. Schools and colleges must use their best endeavours to ensure that such provision is made for those who need it.
All schools have duties towards individual disabled children and young people. We must make reasonable adjustments, including the provision of auxiliary aids and services for disabled children, to prevent them being put at a substantial disadvantage. These duties are anticipatory – they require thought to be given in advance to what disabled children and young people might require and what adjustments might need to be made to prevent that disadvantage. Schools also have wider duties to prevent discrimination, to promote equality of opportunity and to foster good relations. 
Definition of Special Educational Needs 
 A child or young person of compulsory school age has SEN if they have a learning difficulty or disability which calls for special educational provision different from or additional to that normally available to pupils of the same age to be made for him or her.  The child may have a significantly greater difficulty in learning than the majority of others of the same age, and /or a disability which prevents or hinders him or her from making use of facilities of a kind generally provided for others of the same age in mainstream schools.  
A child under compulsory school age has special educational needs if he or she is likely to fall within the definition in paragraph above when they reach compulsory school age or would do so if special educational provision was not made for them.

We recognise and understand that 
· anyone can bring a child or young person who they believe has or probably has SEN or a disability to the attention of a local authority (Section 24 of the Children and Families Act 2014) and parents, early years providers and schools have an important role in doing so;
· for some children, SEN can be identified at an early age whilst for others, difficulties become evident only as they develop;
· slow progress and low attainment do not necessarily mean that a child has SEN and should not automatically lead to a pupil being recorded as having SEN.  However, there may be an indicator of a range of learning difficulties or disabilities.  Equally, it is not be assumed that attainment in line with chronological age means that there is no learning difficulty or disability;
· some learning difficulties and disabilities occur across the range of cognitive ability and, left unaddressed, may lead to frustration, which may manifest itself as disaffection, emotional or behavioural difficulties;
· persistent disruptive or withdrawn behaviours do not necessarily mean that a child or young person has SEN. Where there are concerns, we assess and consider any causal factors such as undiagnosed learning difficulties, difficulties with communication or mental health issues. If it is thought housing, family or other domestic circumstances may be contributing to the presenting behaviour, a multi-agency approach may be appropriate;
· identifying and assessing SEN for children or young people whose first language is not English requires particular care. We look carefully at all aspects of a child’s performance in different areas of learning and development to establish whether lack of progress is due to limitations in their command of English or if it arises from SEN or a disability. Difficulties related solely to limitations in English as an additional language are not SEN;
· high achievers, gifted/able/talented pupils are not covered by the statutory elements of the Code of Practice and are considered separately;
· pupils who receive therapeutic or other health related services from external agencies may not necessarily be recorded as having special educational needs.	
        We identify and address the SEN of the pupils that we support and
· use our best endeavours to make sure that a child with SEN gets the support they need – this means doing everything we can to meet children and young people’s SEN;
· ensure that children and young people with SEN engage in the activities of the school alongside pupils who do not have SEN; 
· designate a teacher to be responsible for co-ordinating SEN provision – the SEN(D) co-ordinator, (or SEN(D)Co);
· inform parents when we are making special educational provision for a child;
· prepare an SEN information report and our arrangements for the admission of disabled children, the steps being taken to prevent disabled children from being treated less favourably than others, the facilities provided to enable access to the school for disabled children and our accessibility plan showing how we plan to improve access progressively over time;
· appoint a named member of the governing body with specific oversight of our arrangements for SEN and disability;
· publish information, via the Governing Body, about and report annually on the effectiveness of our school’s policy and work with pupils with special educational needs.  This information is freely available to parents; 
· regularly review how expertise and resources used to address SEN can be used to build the quality of whole- school provision as part of our approach to school improvement:
· ensure that teaching and support staff are fully aware of the school’s procedures for identifying, assessing and making provision for pupils with SEN. and their role in the process;
· support teachers to be responsible and accountable for the progress and development of the pupils in their class, including where pupils access support from teaching assistants or specialist staff. 

We acknowledge that the importance of early identification, assessment and provision is crucial, as is the recognition that pupils who are under achieving may not always have special educational needs. The SEND Code of Practice (CoP) suggests that there is a continuum of SEND and that, where necessary, increasingly specialist expertise should be brought to bear on a child or young person’s difficulties. 
We recognise that an effective working relationship with parents / carers will have a crucial bearing on the pupil’s educational progress and the effectiveness of school-based action.  We take seriously all concerns raised by a parent/carer. 

We seek to promote the school/parent relationship by:
· acknowledging and drawing on parental knowledge and expertise in relation to their child;
· focussing on the pupil’s strengths as well as areas of additional need;
· ensuring that parents understand procedures and are given user-friendly information and the correct documentation;
· seeking parental permission before referral to outside agencies;
· acknowledging parental concern and support, responding to requests for advice and support.
Where a pupil is identified as having SEN, action is taken to remove barriers to learning and put effective special educational provision in place in order to understand and manage the need and to dimish any gaps in learning.  This takes the form of a four-part cycle through which earlier decisions and actions are revisited, refined and revised with a growing understanding of the pupil’s needs and of what supports the pupil in making good progress and securing good outcomes (Assess - Plan – Do – Review).  This is known as the Graduated Approach ie the type and magnitude of intervention that should be put in place for the young person, in accordance with their identified SEN Range and  based on the SEND Interventions Grid.

Assess 

Assessment of all pupils in the school is a continuing process rather than a single event and clarifies staff/parent concerns regarding possible SEN considerations. 

A pupil’s performance and progress may be assessed by referring to any or all of the following:
· ongoing / continuous observation;
· the outcomes of baseline assessment;
· standardised screening or assessment tools;
· half termly dialogue between Head Teacher and class teacher;
· the school’s tracking and target setting systems;
· comparison of need compared to the Learning Difficulties Range on the Guidance Grid: 
· information from pre-school / previous settings;
· a health professional such as a GP or Health Visitor sharing a medical concern or diagnosis;
· the child expressing concerns about their own development or progress;
· reference to Range descriptor information provided by the Local Authority (Refer to BSO) to inform provision;
· the EYFS profile which provides a well-rounded picture of a child’s knowledge, understanding and abilities and is usually completed in the final term of the year in which a child will turn five. It is particularly helpful for children with SEN and should inform plans for future learning and identify any additional needs for support;
· Concerns raised by a parent/ carer which are taken seriously as the school recognises that an effective working relationship with parents / carers will have a crucial bearing on the pupil’s educational progress and the effectiveness of school-based action.
                Plan 
Where it is decided to provide a pupil with SEN support, parents must be formally notified, although it is highly likely that they have already been involved in forming the assessment of needs, as outlined above. 
                The SEN(D)Co and class teacher, together with the specialists, and involving the pupil’s parents, consider a range of evidence-based and effective teaching approaches, appropriate equipment, strategies and interventions in order to support the child’s progress. They agree the outcomes to be achieved through the support by the new IEP review date. 
IEPs are reviewed and revised three times a year within each penultimate week prior to the half term break. Movement between the ranges is considered at the review, to which parents / carers are invited and their views sought / recorded. IEPs record only that which is additional to or different from the normal differentiated curriculum plan.  The pupil’s class teacher writes them, often in consultation with the SEN(D)Co. They focus on three to five individual short-term targets, which relate to the key areas of the pupil’s needs, and follow SMART principles (Specific, Measurable, Achievable, Realistic and within reasonable Time constraints).  They are shared and discussed with the parents and, if possible and reasonable, the pupil.  They provide an opportunity for the parent to share their concerns and, together with the teacher, agree their aspirations for the pupil. 
               Conducting these discussions effectively involves a considerable amount of skill. We ensure that teaching staff are supported to manage these conversations as part of professional development. 
                Discussions allow sufficient time to explore the parents’ views and to plan effectively. Meetings are aligned with the normal cycle of discussions with parents of all pupils. They will, however, be longer than most parent-teacher meetings and should build confidence in the actions being taken by the school and strengthen the impact of parental engagement in the approaches and strategies that are being used. They may also provide essential information on the impact of SEN support outside school and any changes in the pupil’s needs.
               The views of the pupil are included in these discussions. This is either through involving the pupil in all or part of the discussion itself, or gathering his/her views as part of the preparation. 
Do 
               The class teacher remains responsible for working with the child on a daily basis. Where the interventions involve group or one-to-one teaching away from the main class teacher, they retain responsibility for the pupil. They are expected to work closely with any teaching assistants or specialist staff involved, to plan and assess the impact of support and interventions and how they can be linked to classroom teaching. The SEN(D)CO supports staff in the further assessment of the child’s particular strengths and weaknesses, together with advising on the effective implementation of support.
                Review
               The impact and quality of the support and interventions is evaluated, along with the views of the pupil and their parents. This feeds back into the analysis of the pupil’s needs. The class teacher, working with the SEN(D)CO, revises the support in light of the pupil’s progress and development, deciding on any changes to the support and outcomes in consultation with the parent and pupil. 
                Parents should have clear information about the impact of the support and interventions provided, enabling them to be involved in planning next steps. 
               Where a pupil has an Education Health Care Plan (EHCP)  the plan is reviewed annually as well as IEPs that reflect the planned outcomes within the EHCP being written. Schools usually lead the annual review process and report the outcomes to the local authority.  Schools can be required to convene and hold a review meetings on behalf of the LA  earlier in the usual cycle. 
Involving specialists 
                Where a pupil continues to make less than expected progress, despite evidence-based support and interventions that are matched to the his/her area of need, we consider involving specialists and seek and record informed written consent from the parent s/carers.  
                Such specialist services include, but are not limited to, educational psychologists, Child and Adolescent Mental Health Services (CAMHS), specialist teachers with a mandatory qualification for children with hearing and vision impairment, including multi-sensory impairment, and for those with a physical disability or therapists (including speech and language therapists, occupational therapists and physiotherapists. 

The following four broad areas give an overview of the range of needs that are planned for. The purpose of identification is to decide what action might be taken, not to fit a pupil into a category. In practice, individual children or young people often have needs that cut across all these areas and their needs may change over time. 
Communication and interaction 
               Children and young people with speech, language and communication needs (SLCN) have difficulty in communicating with others. This may be because they have difficulty saying what they want to, understanding what is being said to them or they do not understand or use social rules of communication. The profile for every child with SLCN is different and their needs may change over time. They may have difficulty with one, some or all of the different aspects of speech, language or social communication at different times of their lives. Children and young people with ASD, including Asperger’s Syndrome and Autism, are likely to have particular difficulties with social interaction. They may also experience difficulties with language, communication and imagination, which can impact on how they relate to others. 
Cognition and learning 
Support for learning difficulties may be required when children and young people learn at a slower pace than their peers, even with appropriate differentiation. Learning difficulties cover a wide range of needs, including moderate learning difficulties (MLD), severe learning difficulties (SLD), where children are likely to need support in all areas of the curriculum and associated difficulties with mobility and communication, through to profound and multiple learning difficulties (PMLD), where children are likely to have severe and complex learning difficulties as well as a physical disability or sensory impairment. 
Specific learning difficulties (SpLD), affect one or more specific aspects of learning. This encompasses a range of conditions such as dyslexia, dyscalculia and dyspraxia. 
Social, emotional and mental health difficulties 
                Children and young people may experience a wide range of social and emotional difficulties which manifest themselves in many ways. These may include becoming withdrawn or isolated, as well as displaying challenging, disruptive or disturbing behaviour. These behaviours may reflect underlying mental health difficulties such as anxiety or depression, self-harming, substance misuse, eating disorders or physical symptoms that are medically unexplained. Other children and young people may have disorders such as attention deficit disorder, attention deficit hyperactive disorder or attachment disorder. 
                Sensory and/or physical needs 
                Some children and young people require special educational provision because they have a disability which prevents or hinders them from making use of the educational facilities generally provided. These difficulties can be age related and may fluctuate over time. Many children and young people with vision impairment (VI), hearing impairment (HI) or a multi-sensory impairment (MSI) will require specialist support and/or equipment to access their learning, or habilitation support. Children and young people with an MSI have a combination of vision and hearing difficulties. 
                Children and young people with a physical disability (PD) may require additional ongoing support and equipment in order to access all the opportunities available to their peers.
SEN(D) Register
                The school holds a register of SEN(D) pupils which is updated/ammended as required.       
                We use the Range model as the graduated approach for supporting children and young people with SEND across Bradford schools.  To identify the range at which to place a child we consult the LA Range Descriptors (copies not affixed as they are continually updated.  Refer to BSO) and identify those that describe the pupil, perhaps by highlighting the ones that apply.    These statements give advice and guidance regarding the level and type of support that is required.   We recognise that this can alter because the pupil’s profile may change.


Individual Education Plan.  (IEP)

IEPs are reviewed and revised three times a year in the penultimate week prior to the half term break. Movement between the ranges is considered at the review, to which parents / carers are invited and their views sought / recorded. IEPs record only that which is additional to or different from the normal differentiated curriculum plan.  The pupil’s class teacher writes them, in consultation with the SEN(D)Co. They focus on three to five individual short-term targets, which relate to the key areas of the pupil’s needs, and follow SMART principles (Specific, Measurable, Achievable, Realistic and within reasonable Time constraints).  They are shared and discussed with the parents and, if possible and reasonable, the pupil.  They provide an opportunity for the parent to share their concerns and, together with the teacher, agree their aspirations for the pupil. 
               Conducting these discussions effectively involves a considerable amount of skill. We ensure that teaching staff are supported to manage these conversations as part of professional development. 
                Discussions allow sufficient time to explore the parents’ views and to plan effectively. Meetings are aligned with the normal cycle of discussions with parents of all pupils. They will, however, be longer than most parent-teacher meetings and should build confidence in the actions being taken by the school and strengthen the impact of parental engagement in the approaches and strategies that are being used. They may also provide essential information on the impact of SEN support outside school and any changes in the pupil’s needs.
               The views of the pupil are included in these discussions. This could be through involving the pupil in all or part of the discussion itself, or gathering their views as part of the preparation process.

I  
The SEN(D)Co’s role includes:

· overseeing the day-to-day operation of the school’s SEND policy;
· monitoring and evaluating SEN provision and delivery;
· gathering, providing, analysing data for internal and external use, including census returns;
· co-ordinating provision for children with SEND; 
· liaising with and advising staff in understanding the learning needs of pupils with SEN;
· monitoring the progress made in setting objectives and targets for pupils with SEN;
· assisting in the evaluation of the effectiveness of teaching and learning;
· advising the Head teacher and Governing Body on the level of resources (human and financial) required to meet needs effectively and their deployment;
· liaising with and coordinating the contribution of external agencies;
· maintaining records.
· advising on the graduated approach to providing SEND support;
· being a key point of contact with external agencies, especially the LA and its support services;
· working with the head teacher and school governors to ensure that the school meets its responsibilities with regard to reasonable adjustments and access arrangements (Equality Act, 2010); 
· ensuring that the school keeps the records of all pupils with SEND up to date 
· liaising with designated teachers where a looked after pupil has SEND, parents of pupils with SEND, Early Years providers, other schools, health and social care professionals, independent or voluntary bodies, potential next providers of education to ensure smooth transition

This school ensures that the SENDCo has sufficient time and resources to carry out these functions which should include providing the SENDCo with sufficient administrative support and time away from teaching to enable them to fulfil their responsibilities.
s respon
The Teacher’s Role.
Teachers are responsible for setting targets that stretch and challenge pupils of all backgrounds, abilities and dispositions by providing Quality First Teaching that is carefully adapted to the needs of pupils to ensure that all children reach their full potential. 
They are expected to
· be accountable for attainment, progress and outcomes;
· be aware of pupils’ capabilities and their prior knowledge, and plan teaching to build on these;
· adapt teaching to respond to the strengths and needs of all pupils;
· know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively; 
· have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these; 
· demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to support pupils’ education at different stages of development;
· have a clear understanding of the needs of all pupils, including those with special educational needs; those of high ability; those with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching approaches to engage and support them;
· manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them.

The school’s responsibilities.
We acknowledge that schools have numerous responsibilities in relation to children and young people, the following being specifically in relation to those with SEND. Schools must

· appoint a SEND governor to have oversight of the arrangements for SEND in school;
· identify how many pupils in the school have SEND and ensure provision is made in accordance with the SEND CoP;
· know how much money the school gets for SEND and ensure an appropriate budget arrangement is in place to discharge its duties to arrange provision for pupils with SEND and/or disabilities;
· review and approve the SEND policy and other relevant policies;
· monitor the progress of children and young people with SEND and ensure that the provision specified in EHCPs is made; 
· ensure that SEND provision is integrated into the school improvement plan;
· publish on their website the school SEND policy and a description of the arrangements and specialist provisions made for children and young people with SEND;
· appoint a SENDCo who is a qualified teacher (alternatively, the headteacher may take on this role);
· invest in whole school and targeted training for staff;
· ensure inclusive teaching and support is embedded throughout the school and that all teachers understand that they are responsible for pupils with SEND;
· provide information on school arrangements for SEND to parents and governors;
· consider pre-emptive arrangements for pupils (present and future) with a disability.
Children & Families Act, 2014
Admissions
Admission to the school of a pupil with known SEN can only be refused on the grounds that a pupil’s inclusion would be incompatible with the efficient education of others where there are no reasonable steps the school or the Local Authority could take to prevent the incompatibility.  What constitutes a reasonable step or steps depends upon all the circumstances of the case.  

Children with an Education, Health & Care Plan that names the school must be admitted.  This will reduce the number of places available to applicants.  This is not an oversubscription criterion.

Complaints	

All complaints in the first instance should be directed to the class teacher and / or the SEN(D)Co and then to the Head.  If complaints remain unresolved they should be directed to the Governing Body.

Safeguarding Children

Children with disabilities or SEN. may be particularly vulnerable to abuse and the school has procedures and processes in place that promote and ensure effective communication that support the child.

Reviewed by Mrs J Webster Interim SEN(D)Co February 2019

Approved by the Governing Body:  

Signed…………………………………………………..Chair    

Date:
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